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Introduction

Essex County Public SchodEBECPS has provided English for Speakers of Other Languages
(ESOL) services to English Language Learners (Elfdusinany years The number of ELLs in
ECPShas increased annually. Currently, sohool system services ov&s ESOL students
Students identified as ESOL accotfmt approximately 2.% of the total student population

The ESOL program providessudents with the opportunity to reach proficiency in listening,
speaking, reading, dnwriting as measured on the World Class Instructional Design and
Assessment (WIDA) English language proficiency assessmemistiessing Comprehension
and Communication in English StateState(ACCESS)for English Language Learneis.
addition Essexmust also comply with the federal requirements under the Elementary and
Secondary Education Act (ESEA) amended ashin€hild Left Behind Act of 20NCLB).
One of the five performance goals of NCLB requires LEP students to become proficient in
Englishwhile reaching high academic achievement standards in reading/language arts,
mathematics, and sice. NCLB also requires that limitedglish proficient (LEP}tudents
participate in annual academic achievement assessments in reading/language ansticsgthe
and science.

TheECPSESOL program addresses these goals through several approaches. These program
components have been designed with the studen
with recommended best practices and scientific bassshrch. Each school uses several types

of service delivery, along with specific teaching strategies by ESOL and classroom/core content
teachers.

Adherence to the requirements and guidelines set forth in this handbook will assure that such
documentatiomnd procedures are consistent and efgl@tthroughout the school divisioff his
handbook has been developed to ass@thers, principals, school testing coordinators,
counselorsand other stafin meeting the needs ESOL students by providing guidece on

1. Meeting state requiremeniscluding instruction and assessment

2. Meetingfederal requirements under the Elementary and Secondary Education Act
(ESEA) amended as tido Child Left Behind Act of 20NCLB);

3. Meeting requirements to identjfgsses, and place LEP students in the appropriate
grades, courses, and programs, and monitor their progress

4, Ensuringthat ESOL students develop English language proficiency and meet state

academic achievement standards.

Essex County Public Schools exgses gratitude to Manassas City Public Schaots
Lunenburg County Public Schodts ESOL Handbook information



ECPS Mission Statement
Essex County Public Schools exists to serve the individual educational needs of our students.
ECPSVision Statement

In partnership with our students, faculty, staff, parents, and the community, Essex County Public
Schools is committed to creatif@thways to Excellend®y promoting a positive, student

focused culture striving for continuous improvement that meetagchdemic, athletic, artistic,

and careepccupational needs of all our students by guiding, inspiring, celebrating, and teaching
our students as we equip them to meet the challenges of a global society.

Essews ESOL Program Standards
Essexuses the statapproved English languadevelopmenstandards designed by the WIDA
consortium.

1. English language learnecemmunicatdor SocialandInstructionalpurposes within the
school setting;

2. English language learnecsmmunicatenformation, ideas and conceptecessary for
academic success in the content ardaaofjuage Arts;

3. English language learnecesmmunicatenformation, ideas and concepts necessary for
academic success in the content arddathematics;

4. English language learnecemmunicatenformation, ideas and concepts necessary for
academic success in the content areéaaénce; and

5. English language learnecesmmunicatenformation, ideas and concepts necessary for
academic success in the content areaazial Studies.

We believeall teaches inECPSare dually responsible for language development and course or
grade level content.




What is the federal definition oflimited English proficient?

An LEP student in the Commonwealth of Virginia is classified according to the fede
government definition as described in Public Law-1A®, theNo Child Left Behind Act
of 2001

A student
(A.) who is aged 3 through 21;

(B.) who is enrolled opreparing to enroll in an elementary school or secondary
school,

(C) (i) who was not born in the United States or whose native language is
language other than English; and who comes from an environment
where a language other than English is dominant;

OR

(i.) (1) whois a Native American or Alaska Native, or a native resider
outlying areas; and

(II.) who comes from an environment where a language other than
English has had a significan
English language pficiency;
OR

(ii.)  who is migratory, whose native language is a language other than
English, and who comes from an environment where a language ot
than English is dominant;

AND

(D.) whose difficulties speaking, reading, writing, or er&tanthg the English
languagemay be sufficient to deny the individual

(i) the ability to meet the statebb
assessments described in Section 1111(b)(3);

(ii.)  the ability to achieve successfully in classrooms whezdanguage of
instruction is English; or

(iii.)  the opportunity to participate fully in society.

What is the federal definition of immigrant and youth?

An immigrant and youtlilY) student in the Commonwealth of Virginia is classified according to
the federal government definition as described in Public Lawl1@7 theNo Child Left Behind
Actof 2001

i are aged three through 21,
1 were not born in any state; and



1 have not been attending one or meohools in any one or more states for more than
threefull academic years.

NOTE: LEAS MUST APPLY THEATHREE FULL ACADEMIC YEARSO REQUIREMENT ON ACUMULATIVE
BASIS.

Further Clarification

Under Section 3101(14¥o t he ESEA, mehns eatheftha 50a&st tlretDistict
of Columbia,and the Commnwealth of Puerto Rico. Therefore, students borrugrte Rico
are not consideredhmigrant. Students born in U.S. territories such as Guam or the Wgsh V
Islands may be consideradmigrant

Children born overseas J.S. military personnel mayeconsidered as imigrant and included
in the counbf immigrant students uized for Title 11l I'Y funding purposes.

Students on Exchangasitor (J1) visas or Exchangdigh School Student (&) visas fit within
the federatlefinition of immigrant and yath.

NOTET IY students are not necessarily ESOL students. They can come from an English
speaking country and still count as 1Y.

What is the federal definition of a refugee?

A refugeestudent in the Commonwealth of Virginia is classified accordiriggdederal
government definition as described in Public Law-120, theNo Child Left Behind Aaif
2001

The refugee student is an individual who is outside his/her country and is unable or
unwilling to return to that country because of a wielindedrear that she/he will be
persecuted because of race, religion, nationality, political opinion, or membership in a
particular social group. This does not include persons displaced by natural disasters or
persons who, although displaced, have not crossedtamational border or persons
commonly known as "economic migrants," whose primarily reason for flight has been a
desire for personal betterment rather than persecution.

School divisions araot obligated to identifand reportefugee studenis thestudent
information system and in reports to the state



Sectionl
State and Federal Requirements

The followingsectioncontains informatiomegardingthe education of LEP students as outlined
in the Constitution of Virginia and the Code of Virginia.

Constitution of Virginia

@he Yicviged Code

What does he Constitution of Virginia require for educating school age students in the
Commonwealth?

The Constitutionof Virginia states:
The General Assembly shall provide for a system of free public elementary and
secondary schools for all children of school age throughout the Commonwealth, and shall

seek to ensure that an educational program of high quality is eséabtiad continually
maintained.

[Article VIII, Section 1]

The Constittion of Virginia can be found here
http://leqis.state.va.us/Laws/search/ConstitutionTOC.htm

What does the Code of Virginia requireof local school boarddor the education of ELLS?
Local school boards shall also implement the feilw: identification of students with limited

English proficiency and enrollment of such students in appropriate instructional programs.
[COV § 22.1253.13:1 D.11]


http://legis.state.va.us/Laws/search/ConstitutionTOC.htm

Do student pay tuition to attend a Virginia public school?
TheCode of Virginiarequiresthat:

The public schools in each school division shall be free to each person of school age who resides
within the school division. Every person of school age shall be deemed to reside in a school
division.

[COV, § 22.13. A]

How does the Code of Virgnia define school age?

"Person of school age" means a person who will have reached his fifth birthday on or before
September 30 of the school year and who has not reached twenty years of age on or before
August 1 of the school year.

Can ELL students overthe age of 18 attend Virginia public schools?

School boards may accept and provide programs for students for whom English is a second
language who entered school in Virginia for the first time after reaching their twelfth birthday,
and who have not reaath@2 years of age on or before August 1 of the school year. No tuition
shall be charged such students, if state funding is provided for such prodmartieer

discussion of this allowance is foundSection3.

[COV, § 22.15. D]

Can ELL students be taight in their native language in a Virginia public school?

Pursuant to §-511, school boards shall have no obligation to teach the standard curriculum,
except courses in foreignnguages, in a language other than English. School boards shall
endeavor to provide instruction in the English language which shall be designed to promote the
education of students for whom English is a second lang[@@¥&/ § 22.1212.1]

Does a family hae to provide a Social Security Number to enroll in a Virginia Public
School?
The Code of Virginia states:

It shall be unlawful for any agency to require an individual to disclose or furnish his social
security account number not previously disclosefligrished, for any purpose in connection
with any activity, or to refuse any service, privilege or right to an individual wholly or partly
because the individual does not disclose or furnish such number, unless the disclosure or
furnishing of such numbes ispecifically required by federal or state law.

[COV, §2.2-3808. A.]

Further information

Virginia At t opinoegn ur@ecaremte chddsen attendilng school
In 1982, the Supreme Court of the United States establishdglan v. Doe that chidren who

2
are illegal aliensmay not be presumptively excluded from free public schooling. A 1979 opinion
of the Attorney General concludes that the citizen or visa status of an alien student does not


http://leg1.state.va.us/cgi-bin/legp504.exe?000+cod+1-511

3
affect his eligibility for tuitionfree education Whether such stydent is entitled to tuitivee
education in a particular school division "turns on his residence."

And

Accordingly, itist he At t or nrayyopidanthat a ldal&ahoolboard is not permitted
to inquire 1 ntscitizenskipgouhisdnC or B ysp status, aar may it require
documentation to verify such status, for the purpose of ascertaining whether such applicant is a
resident of the school distritt.

http://www.oag.state.va.us/Opinions/1999opns/apr992.pdf

What are therequirements for Parental Notification and High School Graduation of
ELLS?

TheCode of Virginigprovides the following regarding parental notification and high school
graduation:

Each local school board shall provide notification of the right to a free public education for
students who have not reached 20 years of age on or before August 1 of the school year, pursuant
to Chapter 1 (82.11 et seq.) of this title, to the parent of students who fail to graduate or who

have failed to achieve the number of verified units of credit required for graduation as provided

in the standards for accreditation.

If such student who does not graduate or achieve such verified units of credit is a student for
whom English is a second language, the local school board shall notify the parent of the student's
opportunity for a free public education in accordance wi22.8-5.

[COV, §22.1253.13:4. Standard 4. C]

Where can | find the Code of Virginia?
TheCode of Virginiacan be found ahe following Web site
http://legl.state.va.us/chin/legp504.exe?000+cod+TOC
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Federal Law

The following section contains information regarding the identification, assessment, and
education of LEP students as outlinedboth Supreme Court decisions and federal legislation

What does the Fourteenth Amendment to the Constitution State?

Section 1 of the 4amendment (1868) states:
ANo state shalll . . . deny to any person w
t he |(EhevBguabProtection Clause)

Even thaigh at the time it was passed, the purpose of the fourteenth amendment was to extend
equal rights to former slaves; its significance to LEP individuals is that it provides equal
protection (i.e. nomiscrimination) to people whose first language is notliEhgLater court

rulings further explained and examined the relationship between LEP individuals and the equal
protection clause.

What doesTitle VI of the Civil Rights Act of 1964 state?
Section 601 of the Civil Rights Act of 1964 states:

No person irthe United States shall, on the ground of race, color, or national origin, be
excluded from participation in, be denied of, or be subjected to discrimination under any
program or activity receiving Federal financial assistance.

[Sec. 601, Civil Rights At of 1964; 78 Stat. 252; 42 U.S.C. 2000d]

What are the requirements ofTitle VI of the Civil Rights Act of 19647

According to Title VI of the Civil Rights Act
the ground of race, color, or national onigbe excluded from participation in, be denied the

benefits of, or be subjected to discrimination under any program or activity receiving Federal
financi al assistance. 0

[Pub L. 88352, title VI, Sec. 601, July 2, 1964, 78 Stat. 25]

Courts havetraddinal |y vi ewed fAnational origino to inc

Title VI of the GCequiied proffams that sducAte childrerf witilignifed i
English proficiency to be: o
1 based on a sound educational theory;
1 adequately suppartl, with adequate and effective staff and resources, so that the
program has a realistic chance of success; and
1 periodically evaluated and, if necessary, revised.

11



Detailed information abodifitle VI of the Civil Rights Act of 1964an be foundhere
http://www.ed.gov/about/offices/list/ocr/egl.html.

What is the May 25" Memorandum (1970
In May 1970, the former Department of Health, Education and Welfare (DHEW), published a
memoraum to school districts on the Identification of Discrimination and Denial of Services
on the Basis of National Origin (the May 25th Memorandum, 35 Fed. Reg. 11885A). The
May 25th Memorandum stated in part:
The purpose of this memorandum is taiygDHEW policy on issues concerning the
responsibility of school districts to provide equal educational opportunity to national
origin minority group children deficient in English language skills. The following are
some of the major areas of concern tietdte to compliance with Title VI:

1. Where inability to speak and understand the English language excludes national
origin minority-group children from effective participation in the educational
program offered by a school district, the district must tffkiemative steps to rectify
the language deficiency in order to open its instructional program to these students.

2. School districts must not assign national origin minority group students to classes for
the mentally retarded on the basis of criteria Whassentially measure or evaluate
English language skills; nor may school districts deny national emgnority group
children access to college preparatory courses on a basis directly related to the failure
of the school system to inculcate English laage skills.

3. Any ability grouping or tracking system employed by the school system to deal with
the special language skill needs of national ofiginority group children must be
designed to meet such language skill needs as soon as possible and opestatet
as an educational de@ad or permanent track.

4. School districts have the responsibility to adequately notify national engiority
group parents of school activities which are called to the attention of other parents.
Such notice in order to Blequate may have to be provided in a language other than
English.

School districts should examine current practices which exist in their districts in order to assess
compliance with the matters set forth in this memorandum. A school district which determi

that compliance problems currently exist in that district should immediately communicate in
writing with the Office for Civil Rights and indicate what steps are being taken to remedy the
situation. Where compliance questions arise as to the sufficedmprpgrams designed to meet

the language skill needs of national origimnority group children already operating in a

particular area, full information regarding such programs should be provided. In the area of
special language assistance, the scopleeoprogram and the process for identifying need and

the extent to which the need is fulfilled should be set forth.

Detailed information about the May 2%lemorandum can be fourtre
http://www.ed.gov/about/offices/list/ocr/docs/lau1970.html

12
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What was theLau v. Nichols (1974)ecision, and how does it affect instruction of ELLs?

Lau v. Nicholswas a class action suit brought by parents ofEoglishproficient Chinese

studerts against the San Francisco Unified School District. In 1974, the Supreme Court ruled that
identical education does not constitute equal education under the Civil Rights Act of 1964. The
court ruled that the district must take affirmative steps to ovexaacational barriers faced by

the nonEnglish speaking Chinese students in the district.

[414 U.S. 563 (1974)]

Lau v. Nicholsheld that:

The failure of the San Francisco school system to provide English language instruction to
approximately 1,800 stients of Chinese ancestry who do not speak English, or to

provide them with other adequate instructional procedures, denies them a meaningful
opportunity to participate in the public educational programtlansl violates &ction 601

of the Civil Rights Actof 1964, which bans discrimination based "on the ground of race,
color, or national origin," in "any program or activity receiving Federal financial
assistance," and the implementing regulations of the Department of Health, Education,
and Welfare.

Detaied information about thkeau requirements can be fouhere
http://www.ed.gov/about/offices/list/ocr/ell/lau.html

What was theEqual Educational Opportunities Act of 1974

Section1703(f) of the EEOA requires state educational agencies (SEAs) and school districts to

take action to overcome language barriers that impede English Language Learner (ELL) students
from participating equally in school district

Detaled information about thEqual Education Opportunity Act of 19¢4n be foundhere
http://www.usdoj.gov/crt/edo/ellpage.php

Detailed information about tHerovision of an Equal Education Opperity to LEP Students
can be foundhere http://www.ed.gov/about/offices/list/ocr/eeolep/index.html

What was theCastafieda v. Pickard(1981)court case?

On June 23, 1981, thsfth Circuit Court issued th€astafieda v. Pickadtecision that
established a thrggart test to evaluate the adequacy of a district's program for LEP
students: (1) is the program based on an educational theory recognized as sound by some
experts in thdield or is considered by experts as a legitimate experimental strategy; (2)

are the programs and practices, including resources and personnel, reasonably calculated
to implement this theory effectively; and (3) does the school district evaluate itsmsogra

and make adjustments where needed to ensure language barriers are actually being
overcome? [648 F.2d 989 (5th Cir., 1981)]

Detailed information about tHéastafieda v. Pickamhn be foundhere
http://www.ed.gov/about/offices/list/ocr/ell/edhtdossary.html

13
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What was thePlyler v. Doe(1982)court case?
Plyler v. Doe held that:

A Texas statute which withholds from local school districts any state funds for the
eduation of children who were not "legally admitted"” into the United States, and which
authorizes local school districts to deny enrollment to such children, violates the Equal
Protection Clause of the Fourteenth Amendment.

Detailed information abowRlylerv. Doecan be foundhere
http://supreme.justia.com/us/457/202/case.html

What was theOffice of Civil Rights Title VI Policy Update (1991)?

On September 27, 1991, the Office of Civil Rigistsued a policy update to provide guidance
regardingLau compliance reviews to determine whether schools are complying with their
obligation under the regulation implementing Title VI of the Civil Rights Act of 1964 to provide
any alternative language pragns necessary to ensure that national origin minority students with
limited English proficiency (LEP students) have meaningful access to the schools' programs.

Detailed information about the OCR Title VI Policy Update (1991) can be foeral
http://www.ed.gov/about/offices/list/ocr/docs/lau1991.html

Aa
» >
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Elementary and Secondary Educational Act (ESEA)

The following section contains information regarding the requirement€Efierstudents as
outlined in theElementary and Secondary Education #ic1965, reauthorized by tido Child
Left Behind Acbf 2001 Detailed information about NCLB can be foumere
http://www.ed.gov/policy/elsec/leg/esea02/beginning.html

Title I 8 Improving the Academic Achievement of the Disadvantaged
The following section contains information on the Title I, Part A requirements as they relate to
LEP students.

Sec. 1111.State Plans

States must submit state planglimited States Department of Educati&b) that

outline how the following requirements for LEP students will be accomplished:

1 All LEP students are held to the same challenging academic achievement standards as
all students; [(2)(b)(1)(B)]

1 All LEP students must meet or exceed the annual measurable objectives set by the
state; [(2)(C)(v)(I)(dd)]

1 All LEP students must take the same academic achievement assessments as all
students; [(3)(C)(i)]

1 All LEP students g provided reasonable accommodations on academic achievement
assessments; [(3)(C)(ix)(1ID]

1T Al LEP studentsd academic achievement sc
[(B)(C)(xiii)]

1 All LEP students must participate in annual assessment ofsBrgibficiency that
assesses oral language, reading, and writing skills in English; [(7)]

Sec. 1118.Parental Involvement
This section includes the provision describing involvement of parents of LEP students in
their childrends education:

ACCESSIBILITYT In carrying out the parental involvement requirements of this part,
local educational agencies and schools, to the extent practicable, shall provide full
opportunities for the participation of parents with limited English proficiency, parents
with disablities, and parents of migratory children, including providing information and
school reports required undsection 1111 in a format and, to the extent practicable, in a
language such parents understand. [(f)]

Sec. 1119.Qualifications for Teachers andParaprofessionals
This section includes the following regarding highly qualified teachers:

In General Beginning with the first day of the first school year after the date of

enactment of thdlo Child Left Behind Act of 200&ach local educational aggnc

receiving assistance under this part shall ensure that all teachers hired after such day and
teaching in a program supported with funds under this part are highly qualified. [(a) (1)]

Detailed information about Title | can be foulnere

15
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Title Ill 8 Language Instruction for Limited English Proficient and Immigrant Students
The following section contains information on the Title Part A, requirements as they relate to
LEP students.

Sec. 3102. Purposes

The purposes of this part are:

1 to ensure that limited English proficient (LEP) students, including immigrant children
and youth attain English proficiency and meet the same acadentent and
achievement standards as all students;

1 to develop, provide, and sustain highality language instructional programs;

1 to promote parental and community participation;

1 to hold states accountable for increases in English proficiency and cdesraca
knowledge by LEP students; and

1 to provide states with flexibility to implement language instructional programs.

English LanguageDevelopment (ELD) Standards

Sec. 3113. State and Specifically Qualified Plans

States must submit state plans to && outline how the following requirements for ELP

standards will be accomplished:

1 raise the level of English proficiency;

1 are derived from the four recognized domains of speaking, listening, reading, and
writing; and

9 are aligned with achievement of theatlengingstate academic content and student
academic achievement standards describ&kation1111(b)(1).[(b)(2)]

Assessment of LEP Students

Sec. 3113. State and Specifically Qualified Agency Plans
States must submit state plan€ that outlinehow the following requirements for
school divisions will be accomplished:

1 comply with the requirements Bection 1111(b)(7) to annually assess in English
children who have been in the United States for 3 or more consecutive years;
[(B)3)(C)]

1 annualy assess the English proficiency of all limited English proficient children
participating in a program funded undkeis subpart, consistent witte&ion
1111(b)(7); [(0)(3)(D)]

1 meeting all annual measurable achievement objectives descriSedtion3122 and
[(B)(B)(A)]

1 makingannual measureable objectives limited English profieent children, as
described in 8ction 1111(b)(2)(B). [(b)(5)(B)]

Sec. 3116. Local Plans

16
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School divisions must submifitle 11l applications to the state for approval teasure

the following:

1 annually measuring the English proficiency of limited English proficient children, so
that such children served by the programs carried out under this part develop
proficiency in English whileneeting sate academic content and studacademic
achiexement standards as required l®etton 1111(b)(1); and [(b)(3)(C)]

1 annually assess the English proficiency of all children with limited English
proficiency participating in programs funded under this part. [d)(2)]

Sec. 3121. Evaluations
Sdahool divisionsmustensure théollowing in their Title 11l applications
1 the number and percentage of children in the programs and activities attaining
English proficiency by the end of each school year, as determined by a valid and
reliable assessment Bhglish proficiency; and [(a)(3)]
1 student attainment of challenging State student academic achievementdstamdar
assessments described gcfon 1111(b)(3). [(d)(2)]

Sec. 3122. Achievement Objectives and Accountability

States must submit state plao€D that outline how the following requirements for

objectives and accountability will be accomplished:

1 annual increases in the number or percentage of children making progress in learning
English; [(2)(3)(A)()]

{1 at a minimum, annual increases in thember or percentage of children attaining
English proficiency by the end of each school year; and [(a)(3)(A)(ii)]

1 making adequate yearly progress for limited English proficient children.

[(@)3)(A)ii)]
Professional Development

Sec. 3115. Subgrants tkligible Entities

Schooldivisionsmustensurehat professional development offered to classroom

teachers, principals, administrators, and other school or commhasgdrganization

personnel is:

1 designed to improve the instruction and assessmemhipédtl English proficient

children; [(c)(2)(A)]

1 designed to enhance the ability of such teachers to understand and use curricula,
assessment measures, and instruction strategies for limited English proficient
children; [(c)(2)(B)]
based on scientifically Isad research; and [(c)(2)(C)]
of sufficient intensity and duration to have a positive and lasting impact on the
teachers' performance in the classroom. [(c)(2)(D)]

= =

Parental Involvement
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Sec. 3302 Parental Notification
This section includes the provisie for:

1
1

T

providing a language instruction educational program; [(a)]

informing the parent(s) of a limited English proficient child identified for
participation in, or participating in, such program; [(a)]

providing separate tification of failure to meeannual measurable achievement
objectives; [(b)]

providing information to parents in an understandable and uniform format, and, to the
extent practicable, in a language that the parent can understand; [(c)]

identifying a child for participation in a languagstructional program and informing
the parents within two weeks after placement in the program; and [(d)]
implementing an effective means of outreach to parents of limited English proficient
children. [(e)]

Detailed information about Title Il can beudndhere
http://www.ed.gov/policy/elsec/leg/esea02/pg39.html
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Section2
Meeting Federal and State Lavg and Regulations

How does the state determine if a division is in complia@ with state and federal
requirements?

To meet the requirements of NCLB, the Virginia Department of Education meditisions for
compliance fofTitle I, Part A; Title I, Part D; Title 1, Part A; and Title X, Part C, on a fixear
cycle.

The criteia used for the monitoring of Title I, Part A; Title I, Part D; Title IIl, Part A; and Title
X, Part C address selected federal statutory requirements pursuanifliBeand Education
Department General Administrative Regulations (EDGAR) 34 CFR 80di@4inPart 200, and
Office of Management and Budget Circular/Cost Principlslected requirements from Title
IX, Part E, Subpart 2 Other Provisions, that impact Title | schools and all schools have been
included in monitoring.In addition to federalequirements, the monitoring inclugigpplicable
policies established by the Virginia Board of Education relating to public school choice and
supplemental educational services.

Detailed information about federal program monitoring can be foenel
http://www.doe.virginia.gov/VDOE/Instruction/title1/FederalProgramMonitoring. pdf

How doesECPSmeet theTitle VI of the Civil Rights Act of 1964 Requirementsof
identification, screening and placemeri

Identification of LEP students during the enroliment process

To comply with the requirements of Title VI, LEP students must be identified during the

enrollment processAs part of the enroliment process, jdirerts/guardians must fill out the

Home Language SurvdiiLS) for every child enrolling Families registering children are

assisted in completing the documents and registration materialgepas needed=ssexPublic

Schoolsuses theHLS resultsto deermine the need for further English language proficiency

screening and possible Engliin Speakers of Other Languages (ES®é&jviceslf the family

indicates a language other than Englishonthe HL theh ool 6 s gui dance couns
responsible for seening the student.

Screeningof possible LEP students

If theHLS indicates that English is not the dominant language in the home envirolHGES,
will screerthe student forEnglish languagelevelopmentSchool counselors &SOL teachers
have two chixes when screening for language proficiency:

1. If the student has been enrolled in a Virginia public school, staff will contapteh@us
school for an ACCESS8r W-APT scoreand ELDlevelfor placement in th& CPSESOL
Program. Students that transfer from a WIDA state (found on the WIDA web site:
www.wida.ug will use their ACCES®r W-APT score and WIDA level for placement in
ECPS
OR

2. If the student is nely arrived, or does not have &LD level assigned by a \@inia
school divisionor other WIDA statdased on the ACCESS score ofART screener
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ECPSstaff will screerthe studentisingthe World Class Instructional Design and
Assessment (WIDA) WAPT assessmertr the Kindergarten MODELThe resultof
theentryassessmentill be used to determine if the student qualifies for language
instruction programsThis screening must take place vinti0 (ten) school days of
studentenrollment.Please check with the sending school to see if the student was
screened wit the WAPT before leaving the school. If so, ask that thé\IAT results be
sent. VDOErequires the WAPT to be giveronly one time per calendar year. If the
sending school did not administer theART, then administer it to the newly enrolled
student.

Placementof LEP students

Students identified as needing ESOL servicesheilplaced iralanguage instruction program
based on English language proficiency level gratle ESOL students are placed at the grade
level appropriate for theage. Further information is found isectiors 3 and 4f this

handbook.

Providing Language Instruction Services
To comply with the requirements of Title | and Title HCPSis:

Providding] high-quality language instruction educational programs that are based o
scientifically-based research demonstrating the effectiveness of the programs in
increasing

(A) English proficiency; and

(B) student academic achievement in the core academic subjects.

[Sec. 3115(c)(1)(A)(B)]

Further information on the language instiional services can be foundSectiors 3 and 4

Parental Notification

Section 3302 of NCLB requires school s mu
ESOL programdetailed beloywwithin 30 days of the start of school, or two weeks ofcthe i |
placement in the program.

st no
dos

If a child transfers int& CPSfrom another Virginia school divisiolECPSMUST send home
the30-dayECPSESOL parent notification letter. The letters are division and program specific,
and contai detailed informatiomn theESOL program, graduation requirements, and
instructional practicesf ECPS

The chart on the following page details the id@rtion, screening, placemeimstructionand
parental notificatiorof ESOL students.
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ECPS Procedurefor Identifying Limited English Proficient (LEP) Students

Title VI of the Civil Rights Act of 1964 requirekEP students be identified part of the
enrollment process for all students. H@PSenrollment processcludes the following
guestionon the Home Language Survieydetermine if English language proficiency screening
is applicabé to determine the need for possible Estgks a Second Language service

1. What was the first language that this student spoke?
2. Is there a language other than English spoken at home? Which language(s)?
3. Does the student speakunderstand languagether than English?

Does the Home Language Survey indica
other than English or that English is not the dominate language in the household?
Yes No
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How doesECPSmeetSec. 1118 and Sec. 3302: Parental Notificatisaquirements?

Title 1 requires that a school division must implement programs, activities, and procedures for
the involvement of parents including developing a written paneotvement policy, soliciting
parental input, providing timely information to parents, and building capacity for parental
involvement.

Title 11l requires thaECPSmust inform parents of a child identified for participation in a
language instruction edational program supported by Title 11l no later than 30 calendar days
after the beginning of the scho@ar. For students who enroll migear, notification must take

place within two weeks of enrollmenthe parent notification letters must be sentltgtadents
identifiedas LEP on an annual basi$.a child transfers int& CPSfrom another Virginia school
division, ECPSMUST send home theCPSESOL parent notification letter. The letters are
division and program specific, and comtaietailed infomation on th&eSOL program,

graduation requirements, and instructional praciic&CPS Students who are identified as

levels 15 areconsidered LEP and their parents/guardians must receive a notification letter. The
parent mtification mustinclude inbrmation about students as outlined below:

1. The reasons for identifying their child as being limited English proficient and for placing
their child in a language instruction educational program for LEP students.

2The chil dds | evel ienty,irf€loding how the ldvel wag assegsed pr o f
and the status of the chil dbés academic ach

3. The method of instruction that will be used in the program, including a description of
other alternative programs.

4. How the program will meet the education@eagths and needs of teeident

5. How the program will help the child learn English and meet academic achievement
standards.

6. The program exit requirements, including the expected rate of transition, and the
expected rate of graduation from secondarpsth

7. How the program will meet the objectives of an individualized education program for a
child with a disability.

8. Their rights, including written guidance thad) épecifies the right that parents have to
have their child immediately removed from adaage instruction educational program
upon their requestp] describes the options that parents have to decline to enroll their
child in such program or to choose another program or method of instruction, if
available; andd) assists parents in selegfiamong various programs and methods of
instruction, if more than one program or method is offered. [Sec. 3302] (See Appendices
C and D)

The letter must be provided in an understandable and uniform format.
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Refused Services/Opt Out students

Section3302 of NCLB provides parents of ELL students to refuse ESOL services or opt students
out of the ESOL program. Parents are notified of the right through tday39CLB parent
notification letter. Parents who wish to opt their ELL student out of the EB@jram must

meet in person with thguidance counselpwho will explain the benefits of the student

remaining in the ESOL program. If the parent still wishes their student to opt out of the
program, the parent must meet with the principal/designagndte refused services letter.

The parent/guardian must sign the letter eyeir. Schools must contgudrents/guardians and

have a new letter signed by Sept 30 of each year.

The administrator/designee must review the following information wétptrent before the
letter is signed:

1 The student will sti participate in the ACCESS ELBssessment in the spring until the
child meets exit requirements;

1 The student will still be classified as LEP/ESOL in the student information system and in
state rporting;

1 The student will still be placed on a caseload and their academic progress will be

monitored during the division data days;

The student may be-enrolled into the ESOL program with parental permission;

The student is still allowed LEP exempticarsd accommodations on state assessments

and

1 The parent must opt out of ESOL services each year by signing the letter.

1
1

The original |l etter must be prtlfdec Givethe parenta e E SO
copy of the letter for their files.

How doesECPSmeetSec. 1111 and Sec. 3113 and 3122: English Language Proficiency
Standards?

On March 19, 2008, the Virginia Board of Education adopted the Waidss Instructional and
Design (WIDA®) Consortium English Languad@evelopment (ELIP Standrdsfor the state
Further information oECPS® | mpl ement ati on of t he SaMioBtA st an

How doesECPSmeetSec. 1111 and Sec. 3113, 3116, and 3121: English Language
Proficiency Assessmertt

On Septembez6, 2007, the Virgini®oard of Education approved Assessing Comprehension
and Communication in English StateState for English Language Learn@d& CESS for
ELLs®) as thestateapproved English Languadievelopment (ELpassessment.

The Federal Register, dated October2008, released the following notice of final
interpretation of annual ELP assessment of LEP students:
In the notice of proposed interpretations, the Secretary proposed to interpret Title 11l to
require that all LEP students be assessed annually wittsassament or assessments that
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measureeach and every one of the language domains of speaking, listening, reading, and
writing. We explained in the notice pfoposed interpretations thaates could not

exempt a student from an annualFEE&ssessment inyadomain oM b a th& groficient

scores of a LEP student.

[Volume 73, Number 202]

The Federal Register is availablenétp://edocket.access.gpo.gov/2008/4802.htm

TestingMemorandum Number 788atedAugust 17, 2009announced thatll LEP students in
kindergarten through grade 12 classified at WHBAD levels 1 tlough 5 will be required to be
assessed annually with an assessment that measures each of the languagetdastening,
speaking, reading, and writing.

Further information on assessing the English language proficiency of ESOL students can be
found inSection5.

How doesECPSmeetSec. 1111 and Sec. 3113, 3116, and 3121: Academic Achievement
Assessmerit

TheRegulations Establishing Standards for Accrediting Public Schools in Virt0@6)
provides the following information:

All students identified as limited Englisimgdicient (LEP) shall participate in the Virginia
assessment program. A schbalsedcommittee shall convene and make determinations
regarding the participation level of LEP students in the Virginia assessment program. In
kindergarten through eighth grade, limited English proficient students may be granted a
onetime exemption from SOL &ing in the areas of writing, science, and history and
social science.
[8 VAC 20-131-30 G]
TheConsolidated State Application Amended Accountability Work{ddak 2009) provides the
following information:

1 The state accountability system in Virginia prdsed in theRegulations Establishing
Standards for Accrediting Public Schools in Virgifia he A SOAO0 or @AStanda
Accreditathéerendo), found
http://www.pen.k12.va.us/VDOE/Aountability/soafulltxt. pdf

1 Consistent with NCLB and final Title | regulations issued November 26, 2002, the
Virginia Department of Education will disaggregate the data for all student subgroups
identified inSection 1111(b)(2)(C) in order to make detnations regarding afjuate
yearly progresg5.1 F)

1 Effective with tre 20032004 academic year, all Limited Englistofcient (LEP)
students will participate in the Virginia state assessment program. LEP students in grades
3-8 at the lower levels (L&l 1 and Level 2) of English language proficiency will take
the Standards of Learning assessments for English/reading and mathematics, with or
without accommodations, or staapproved assessments linked to the Standards of

24


http://edocket.access.gpo.gov/2008/E8-24702.htm
http://www.pen.k12.va.us/VDOE/Accountability/soafulltxt.pdf

Learning, such as those descdlmelow. LEP students cannot take assessments linked to
the Standards of Learning for more than three consecutive years. Additionally, recently
arrived LEP students regardless of their English language proficiency level: 1) may take
the Standards of Leamg assessments for English/reading with or without
accommodations or staggproved assessments linked to the Standards of Learning; and
2) will take the Standards of Learning assessments for mathematics with or without
accommodations. Recently arrivedR.Etudents are defined as students with limited
proficiency in English who have attended schools in the United States for less than
twelve months (as defined in the Title | regulations, October 13, 2006). Decisions
regarding LEP student participation hretstate assessment program will be guided by the
schootbased committee as described inRegulations Establishing Standards for
Accrediting Public Schools in Virgini& VAC 13130 GI; (5.4 F)

Further information on assessing ESOL students withtémelards of learning assessments can
be found inthe assessmeagéction, and includepdates.

How does ECPSmeetSection3121(a) (4)i monitoring students for two years after they
exit?

Section 3121(a) (4) requires a description of the progress mardeldyen in meeting

challenging State academic content and student academic achievement standards for each of the
2 years after such children are no longer receiving services under this part.

Monitoring of ELLs is required for two years after a studelitsean ESL/bilingual program.

Further information on monitoring 6 year 1 and 2 students is fouSediion 3.

How doesECPSmeetSec. 3122Annual Measurable Achievement Objectives

requirements?

Section 322 (a) (1) of NCLB requires that states shml/elopAnnual Measurable Achievement
Objective§AMAOSs) for LEP students that relate to the development and attainment of English
proficiency while meeting challenging state academic content and student academic achievement
standards as required by Sentidil11 (b) (1).

ECPSwill meet the following three AMAOS:

AMAQO 1 reflects the annual increase in the number or percentage of LEP students making
progressin learning English. [(a)(3)(A)(1)]

AMAQO 2 reflects the annual increase in the number or pésige of LEP students attaining
proficiency by the end of each school year. [(a)(3)(A)(i)]

AMAO 3reflects theannual measurable objectives (AM@$)LEP students in reading and

mathematics. [(a)(3)(A)(ii))] MO in Virginia is calculated by usingtheEP st udent s 6
performance results on the Standards of Learning (SOL) assessments.
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AMAO 4 is the Federal Graduation Index (FGI) that groups students into cohorts (4 year, 5 year
and 6 year) by number of years to graduate. The target for this is 80%tE®&irrthe LEP
subgroup.

How doesECPSmeet theTeacher/Student Rati®

The Code of Virginia Standards of Qualit(SOQ) provide that
In addition to the positions supported by basic aid and those in support of regular school
year programs of prevention, intervention, and remediation, state funding, pursuant to the
appropriation et, shall be provided to support 17 ftithe equivalent instructional
positions for each 1,000 students identified as having limited English proficiency.
[COV § 22.2253.13:2 (F)]
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Requirements and Timeline for Meeting Federal and State Requirements

Thefollowing chart summarizes the federal and state requirements and provides goiaieeach component should be completed.

Identification, Screening, and Placement of Limited English Proficient (LEP) Students

Timeframe for Completion

Initial identification of LEP students is required as part of the enrollment process under Title VI of the Civil K
Act of 1964.

Ongoing as part of the enrollment process

Conduct an English language screeningstadents who have beflagged as possibliglentified as LERhrough
the HLS. Schooldivisions may determine the EL&sessment screening tool.
[Title VI of the Civil Rights Act of 1964]

Ongoing as part of the enrollment process

Place LEP students in an appropriate English language instructional ptoggachon the results of tRaglish
language proficiency assessment screening.
[Section 3212 (A)(i)]

Ongoing as part of the enrollment process

I nform parents annual ly
days after the beginning
letter must include the following components:

Why the student was identified as LEP;

Level of English proficiency and how level was assessed
Method of instruction and other available methods of instruction;
How the program will meet the educational needs of the student;
Graduation requirements;

Exit requirements;

LEP students and special education; and

Parental right to remove student fronogram or refuse services.
[Section 3302(a)]

rega
of

— -

=2 =8 =8 -8 -8 -8 -89

30 days after the beginning of the school ye
OR within 2 weeks after ESL placement

Failure to meet AMAOQOSs parental notificatiolf.a school division fails to meet any of the Title 1ll AMAOSs for or
year, theschool division must separately notify the parents of LEP students of the failure no later than 30 dg
the failure occurs.

30 days aftethe division receivenotification
of failure

Section 3121 monitoring exited ELLs for 2 years aftereetng exit requirements for tHeESOL program.

Exited students will be monitored for two
calendar years after meeting the state exit
requirements.
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Assessing the English Language Proficiency of LEP Students

Timeframe for Completion

Assess the Englislhguage proficiency of all LEP students using the ACCESS for Edia state approved
assessment. [Sec. 3113(3)(D)]

The Division Director of Testing (DDOT) will notify division personnel of the stgiproved division testing
window for the annual Englislanguage proficiency assessment.

February through May (ateapproved testing
window selected by school division)

Assessing théAcademic Achievemenbf LEP Students

Timeframe for Completion

Assess thacademic achievemeat all LEP students usingtandards of Learning assessmenrtsn assessment
linked to the SOLs.[se822]

The Division Director of Testing (DDOT) will notify division personnel of the stgiproved division testing
window.

Stateapproved testing windasv
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Section3
ECPSESOL Program Requirements

In addition to meeting all state and federal requirements relating to E0BShas

implemented specific divisiewide requirementslhis sectiorwill cover program requirements,
includingregistrationservice requirements for ESOL dants, paper work and documentation
for all ESOL students, roles and responsibilinas Student Information Management System
information. Section4 of the handbook details specifics of the instructional program for ESOL
students.

What are the ESOL Levels?

Proficiency Levels(information on the ELD levels may be found inSection4)

VA English Language AMO/Monitor purposes only | Fully English Proficient

Proficiency Levels based (Met state exit requirements (FEP)
on ACCESS score not eligible for ESOL services)| (No longer considered
(Classified asLEP and LEP for AMO purposey

eligible for ESOL services)

FEP status in the studen

Levels 1, 2, 3, 4and 5 Level 6, year 1 and year 2 information system.

Students are reclassified

FEP after complétg the 2

year of monitoring at 6Y1
and 2.

Exit requirementsACCESS overall score of 5dr higheron tier CAND ACCESS literacy

score of 5.0 or higham tier C Since theras not atier C for kindergarten students, they must

meet the 5.0 or highém literacy and over all composite scéraccountability, NOT

instructional Students who medis criterionare moved to ELDevel 6 anddo not receive

ESOL servicesSix year 1 and 2 count as calendar years. A six year 1 remains a six year 1 for a
cdendar year before being moved to six year 2.

ECPS 14.15 29



How Should Students be Placed when EnteringCPS?

Grade Level Hacement- RecommendedGrade Placementoy Age

Students should be placed at gréeleel as indicated by age. However, adjustmeragbe
madebased on evaluation of prior academic records, exact date of birth, and other school
readiness factors. The table below displays the age andlgredi@lacement for students
younger than 14 years of agdigh school students are placed at grade les@isistent uwh the
ECPSpromotion policy

Recommended Grade Placement by Age
Age by September 30 Grade
4 PreKindergarten
5 Kindergarten
6 Grade 1
7 Grade 2
8 Grade 3
9 Grade 4
10 Grade 5
11 Grade 6
12 Grade 7
13 Grade 8

ECPS 14.15 3C



What are the Stes to Registering anESOL Student?

Stepli HomelLanguageSurvey (HLS)

The registrar/secretary at the schools mhstkthe HLS for completeness. Upon completion of

the registrationthe registrar/secretary shoutthke a copy of thEILS if parents havendicated

there is another language spoken in the home, and give the copgtholoé counselor guidance
counselotin the school.In addition, the registrar mushter the student int8tudent Information
Management Systemmnd check tmiendidelrwist ¢ wewiscmeenTheeESOLU st o m
teacheror school counselawill screen the student f&nglish language proficiency, or contact
previousschooldivisionto obtain anACCESSor W-APT score/WIDA ELDIlevel. The screening

process and usinge W-APT is discussed further in this section.

HLS answers that trigger a screening

If ANY of the three questions indicate there is another language spoken by the student or in the
home, the childnust be referred to the ESOL lead teacher/chair foeesting.

Theonly answer from parent/guardian thvatl not lead to a referral for ESOL screening:

Question 1: English
Question 2: No
Question 3: No

The school counselavill review the student records, contact the previous school, or screen the
student using the \WAPT. Oncethis is done, the counselall use one of the following choices
under the Screening drop down menu:

ScreenedECPS. The student was screened and found eligible for ESOL servieg3R$ This
choice will apply to students whare new to the country or transferred in from aWibA state or
have not been screened in other VA divisioBtudents who score a4l9 on the/V-APT grade
adjusted composite proficiency level qualify 88OL services.

Screened/Other: The studehwas found eligibldor ESOL servicedased on the previous
di vi si onés ACCES,® WAPO sceenerWl DA | evel

Screened/Not Hgible: The student was screened, but did not qualify for services basedAdTW
scores.Students who score5or higheron the grade level adjusted composite proficiency level
and literacy levetio not qualify for serviced he student is not identified as LEP in the student
information system.

Screened/Exited: The student met VADOE exit criteria on the ACCESS tédter reviewing

records from the previous division, the student was determined to have exited the ESOL program.
The student would be listed as a 6 year 1 or 6 year 2 in the student information system, depending
on when they exited the ESOL program.

Saeened/Parents Refused Servicesthe student was screenedd@PSand found eligible for
ESOL services. The studentds parents or guardi
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Test results are placed i n t he togheditedllnt 6 s cumul a
Coordinator.

No school may circumverBCPSregulations that apply to all studentsstate ofederal law that
dictates howLEP students and their families are treated and the services that must be provided to
them. If ever in doubt alut an LEPrelated case, please contactshbool boaraffice.

Step 31 Notice to Teachers
Once a student has been screened and found to be eligible for the ESOL program, the ELP level
must be shared with teachers.

Step 41 NCLB 30-Day Parental Notification Letter

In order to meet the requirements of sec 3302 of NCLB, notification must be sent home to ESOL
parents.The school principalill send home th&0-dayparent notification letter within the first 30
days of school for ALL ESOL students iddigd in the student information system as oftS3p A
copy should be sent to central office. Information should be updated in PowerSchool.

For all students that are found eligible after 30edayletter has been sent home, the school must
MAIL _the ldter to the parents within 10 days of the child being found eligitdenselorgnust
enter in the date the letter was mailed home to students.

For |l etters that havel ibveeerna bilreeodt utrhmeestsvathastiosl e ncdoeurn,
the secretry/registrar toverify the student is still enrolled, and thelmeck the address in the student
information system, and then if able to obtain a correct addresmireut the30-dayletter. The

return to sender envelope must be placed in the acadecoid to show an attempt was made to

mail the letter within the 30 day timeframe. If there is no updated address, please send the letter

home with the student. Plegdacethe returnto sender envelope in the academic file, with a note
documenting théetter was sent home, but was returned, and the letter was sent home with the

student.

Screening procedures by schal

Tappahannock Elementary School
Gradeand teacheplacements made at the time of registration by the school registrar and/or
principd. ESOL students must be placed in the age appropriate grade level.

Kindergarten students are screened during the summer before their K yeasthresbeginning
of the school yeartsdents to be screened are identified throughHib® given durirg the
kindergarten registratioi=SOL teachers will screen potential ESOL students usingiM©OBREL
screener using a schedule set up at each individual s&idérgarten students that enroll after
screenings finishedwill be screened the first wegkf school.

Essexintermediate School

If the HLS indicates another language, and there is no W4Ed&e from a previous division or

state, the parents will make an appointment for ESOL screening and come back to have their student
tested. Screening mus¢ done before scheduling or placement can occur.
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As ESOL students registdhey are assiggdtentative classes based on previous LEP lzoei

another division or WIDA state.f they do not have a levyalther factors will be taken into
consideratia for temporary placemensuch as: if the student has ever received ESOL classes, how
long has the studebeen in the country, gradesc.

ESOL teachers aienmediately notified wheanew ESOL studerdrrives The school counselor
screens the studenwithin three days. After a new level is determined, the temporary schedule is
reviewed and adjusted needed

EssexHigh School
Procedure Responsibility Party

Parents and student provide @dicumentation foenrollment.| { RegistrafCounselor
IncompleteESOL documentation:

Calls are made to the transferring school for verbal T School Counselor

verificationof LEP leveluntil paper documentation arrives

Documentation review:

1 HLS responses will determine screening for ELP.
9 If the student came fromszhool division in VA or
from another WIDA state, theounselomwill contact
the sending school for EL[R2vel and ACCESS scor€
report.
71 Studentwill not be screened if it has been determin
the student has EXITED an ES@Logram The T ESOL Teacher and
student must have m#te VA requirements for exit
on the ACCESSECPSwill not take unofficial
exits from transferring schools. Either the student
has met VA exit requirements on the ACCESS or
they are screened for language proficiency.
1 Student receiveSpecial Educatiosavices.
The results arenterednto Power School and/or ESOL
Custom page

Guidance Counselor

Testing is scheduled if student is new to the country or
inadequate documentation exists. 1 Guidance Cuonselor
The student mudie tested within 10 days

Students registerecdsEssexHigh School Student
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All initially enrolled students whosdLS indicates another
| anguage AOther than Engl. i
WIDA ACCESS Placement Test (APT)
1 Results are enteredto WIDA website for omposite
score and ESOL level.
1 Guidance Counsel@ntershe level into Power
School and/or ESOL custom page
1 Input Service Code

Class Schedule

9 Counselor, student
and parent

Limited English Proficiency (LEP) students will be assess
annually with the ACESS Test to determine progress in

learning the English language

9 Guidance Counselor
i Teacher
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Screening Questions and Answers

1. A child has just arrived from out of the country and indicated there was another language
spoken in the homeon the HLS. What do | do next?

Since the student is new to the country and has been identified as needing screening on the HLS,
administer the \WAPT screener.

2. A student transferred in mid-year from another county in VA. TheHome Language
Surveyindicates andher language. Should | screen the student?

Not yetT first call the sending school and ask for a WIDA level and the ACCESS score report to
determine the ESOL level. If they do not have the ACCESS score report, ask forAR& W
screener results. UsestMCCESS or WAPT results to assign a level in the student information
system, assign a caseload manager and begin providing services to the student.

What if the sending school does not have a level or a score?
Talk with the registrar or ESOL teacherdetemine if the student waanrolled in ESOL
classe®r identified as ESOL

If the student has an ACCESS score from 2 years ago, or a score that is not current,
administer the \AAPT.

If the student exited ESOLcheckthe exit datendassign the student a level of 6 year 1 or
6 year 2 depending on exit date. If the student has completed the 2 years at level 6, do not

identify the student as ESOIPlaced o c ument ati on in the studento
detailing the phone conversationglaesearch done to show the student exited the ESOL
program.

If the studentdid not qualifyfor ESOLin the previous dixsion screen thetudent using the
W-APT. Or, if a WLAPT was administered, use the currerfART toassign a level based
on theECPSESOL placement criterilkEMEMBERT eachdivision sets the WAPT cut
score to qualify for ESOL servic@stheir division Thereare NO STATEguidelines for
this. If the WAPT comes from another division, and the student didjnalify for ESOL in
thatdivision, they MAY qualify based oBCPScut scores.

If the school division never screened the student, administer tAPTMo determine a level.

3. Can | useother bodies of evidenceOL scoresclass schedulegalking with the student or
parent about former ESOL servicesetc.) to determine the need to screen a student for ESOL?

Noi the decisiorio screen must be based on the responses to the home language survey. Other
documentation can be used to determine academic placement.
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4. What do | do if a student comes in with records indicating they were in ESOL in their
previous division/school, but filled out a new HLS irECPS saying only English is spoken?

ECPSmust follow the most current information provided by the parent. If the pareocaiadionly
English is spoken, you may choose to have a conversation with the parent referring previous ESOL
support and thaheir student may not qualify for it hereHCPS

5. A student transfers toECPSfrom North Carolina (or other WIDA state) with a HLS that
indicates another language What do | do?

Call the sending school and ask for the ACCESS score report or-&igTVécreener results.
Remember to apply VA requirements to the score répsuich as VA specific exit requirements,
etc.If you hawe trouble getting the score report from the other states, please aamtnatOffice.

6. A student just enrolled from Florida or other nonWIDA state. The HLS indicates there is
another language spoken. What do | do?

Since FL is a noiWIDA state,the student would not have &CCESSscoreor WIDA ELD level.
Usethe WAPT screener to det er mi roequdificationferttEe8Gle nt 0 s
services.

7. What if a Virginia school division does not use the WAPT as a screening assessmeand
does not have an ACCESS scoPe The division sent us an IPT level, what dbdo?

Since the student is newECPSand has not taken the-APT for the current academic year,
administer the \AAPT screener to determine a proficiency leVidle state atiws divisions to
choose the screening method to determine ESOL services.

8. We have a student who was enrolled iIECPSbut only took certain portions of the
ACCESS test has a score of NAgr missed the entire testing window. What level do we assign
this student?

Sinceit is critical to have accurate level information on the student for VGLA and other testing
documents and for instructional purposes, administer H#&PWto the student. Use the grade level
adjusted compot score to determine a WIDEALD level for the student.

9. A student enrolled and the parents filled out the survey and said that only English is spoken
in the home but there is a current ACCESS score report in the file. What do we do? Can we
screen them?

Based on guidance fmthe state, the student cannot be screened due to the answers on the HLS.
We must go by the information provided by the parent. However, you can talk with the parent about
former ESOL placement and that their child will not be eligible to receive Heegiees irEssex

based on the answers to the HLS.
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ESOL/W-APT Screening Procedure

Initial Screening Process

Once the HLS has determined there is another language spoken in the home, and the student DID
NOT come from andier VA division or a WIDA sta, or does not have a complete score from

taking the test ilcCPS screening for language proficiency should be done wighiays of

reqgistering. Please check with the sending school to see if the student was screened with the W
APT before leaving the sobl. If so, ask that the WXPT results be sent. VDOtequires the W

APT to be giveronly one time per calendar year. If the sending school did not administer the W
APT, then administer it to the newly enrolled student.

1. Conduct an English language moficiency screening assessment

f Potential ESOL students will be given W8DA-ACCESS Pl ac WART). Test E
This assessment tool, known as the "screener", is used by educators to measure the English
language proficiency of students who have recentlyeat in the U.S. or in a particular
district. It can help to determine whether or not a child is in need of English language
instructional services, and if so, at what level.

1 TheW-APT is designed to be individually administeredttained stafto potenial ESOL
students. Counselorgdches, paraprofessionals and other designated staff can be trained to
administer the WAPT. Counselorsnust administer the K MODEL as part of kindergarten
registrationlt is essential that anyone who administersthe WWP TE SpeTask i n g
complete the Speaking test module on the online ACCESS for ELLs®Test
Administration Training course.

1 Follow W-APT guidelines for grade level screening:

TheWAPTE for a particular grade chidrenene cl uster
semester beyond the beginning of the grade level cluster arsm@ster beyond thead of
the grade level cluster (see Figure 2). WIDA imagle this recommendation basedthe
fact that students just entering a ngnade level alster have not yetad a chanct be
exposed to the languagtandards and content topics appropriate for the grades in that
cluster.
o The Kindergarten test is intended &@condsemester Pr&indergarteners,
Kindergarteners, anfirst semester 1st graders.
0 The grades-P test is intended fosecondsemester 1st graders throughst
semesteBrd graders
0 The grades-5 test is intended faecondsemester 3rd graders throuist
semeste6th graders.
0 The grades-® test is intended faecondsemester 6th graders througtst
semesteBth graders.
0 The grades42 test is intended faecondsemester 9th graders and for students
in grades 10, 11, and 12.
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1 Complete all four sections of the screendistening, speaking, reading, and writifay
grades 112. The first half ofthe school year, use the listening and speaking section for K
students.

2. Determine proficiency level

Five levelsof English proficiency for ESOL students in gradedXhave been defined for the
stateds | imited Engl i JHesepevels are levelidentering(lekeEZP ) popul a
beginning level 3- developing level 4i expandingand level 5 bridging

VDOE requires that divisions that use the WAPT screenermust use the online WA P T E
Proficiency Level Calculator, located on tie WIDA® Website, to calculate the Grade Ajusted
CompositeProficiency Level(GACPL). http://www.wida.us/assessment/w
apt/ScoreCalculator.aspx

Students who score a4l9on the grad adjusted composite proficiency leaeld grade adjusted
literacy CPLqualify for services. Students who score@or higheon the grade adjusted
composite proficiency levéAND the grade level adjusted literadg notqualify for services.

If the GACPL gives a score of 6, the student does not qualify for ESOL services and should not be
identified as ESOL However, division expectations are t
be monitored by thelassroomnteacher. If the student is struog because of language, enrolling

the student into the ESOL program may be discussed with the administration, parents/guardians,

grade level/core teacher and ESOL teacher
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Using the GACPL for Kindergarten studentsduring the first semester of the scholoyear

1. Enter in the listening and speaking scores.

WIDA MODEL ™ Score Calculator

WIDA MODEL™ Score Calculator

Student's Current Grade K -
Grade Level Cluster K

Note: This calculator adjusts students' scores according to their grade levels.

Measure Scored as Kindergariener

WIDA MODEL™ for Kindergarten - Oral Proficiency
Listening

Refer to the Student Response Booklet, Part A (p 1), and Part D (p 5)
Record the total number of "Correct” answers for each Level in Parts &4 and D

Part A Listening Total A 13 -
Part D Listening TotalD 11 -
Speaking

Refer to the Student Response Booklet, Part A (p_ 1), and Part D (p_ 6)
For each response that Meets expeciations, score 1 point.

Part A Speaking Total A 4 -
Part D Speaking TotalD 2 -

Speaking PL: 3

2. The score calculator will automatically calculate the overall oral proficiency level.

Reading PL"

Listening PL 4 Reading PL
Speaking PL 3 wWriting PL
Oral Language PL 35 Literacy PL M

Owverall Composite PL

Printer Friendly Version

3. You can use therinter friendly versiorto print out a score report.

wiDA MODEL™ Score Calculator Print
District Student:
Date
School Administered B/16/2013
State ID District ID
Birth Date
Grade K mmsdds ~ -/ -
Classroom Test
Teacher Adcdministrator
Home
Language
Listening PL 4 Reading PL
Speaking PL 3 wWriting PL
Cral Language PL 3.5 Literacy PL A

|Overa|l Composite PL | |
|[Return to WiDA MODEL Score Calculator| |




Kindergarten ESOL Qualification Summary

First semester of kindergartért.9 or lower on the oral language proficiency level = qualifies for
ESOL

First semester of kindergartérb.0 or higher on the oral language proficiency level = does not
qualify for ESOL

Listening PL | 4 | Reading PL |
[Speaking PL | 3 | Writing PL |
[Oral Language PL | 35e_ | Literacy PL [ A
|0vera|l Composite PL | \|\ |

|

[Return to WIDA MODEL Score Calculator| \

Second semestef kindergarteri 4.9 or lower on the literacy proficiency level AND overall
composite proficienct level = qualifies for ESOL

Second semester of kindergarieB.0 or higher on the literacy proficiency level AND overall
composite proficienct level = doest qualify for ESOL

[Listening PL | 3 | Reading PL | 1

[Speaking PL | 3 | Writing PL | 3

|Ora| Language PL | 3 | Literacy PL | 24—

|Overa|l Composite PL | 1.6v\| |

[Return to WIDA MODEL Score Calculator]\ |
Afterusingtheod i ne score calculator, print out the AfAp
This copy should be placed in the studentods aca

content teachers.

3. Determine eligibility for ESOL

Eligibility should be based on:
1 Results of the K Model or YVAPT screener.

If a student does not achieve competency/proficiency on the grade appropriate K Moda&Pdr W
screener, the student must be recommended for ESOL services

If a student demonstrates proficiency on the screener, do not recommend ESOL services. Students
who score at the proficient level MAY NOT be placed aDHével 6, year 1 or 2. Do not identify
them as LEP or place them in the ESOL program.

Onceelgi bi Il ity for ESOL services has been deter mi |

student information system. On the ES@dge enter thaVIDA ELD level using the drop down
list.
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Then enter th&EP Service Code df (identified as LEP and retves services/levels3) or 2
(identified as LEP but does not receive or has refused services/|éd)atedr the bottom of the
StatéProvinceVA page. To be classified as service code 2, the parents must have reéusees,

and you MUST have a redalletter in the file. Parents MUST fill outrafusalletter each school
year.
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How do Students Exit the ESOL Program?

Exit requirements

Virginia Department of Educatio’vDOE) exit requirements are an overall composite score of 5 on

tier C AND a lieracy composite score ofoh tier Cof the ACCESS for ELLs assessment

administered in the springOnce a student meets the exit requirements, they are moved to level 6

and are ndonger considered LEFT her e are no Aunof fi dial exitso

Parents will be notified when their child meets exit criteria. AppeBdirntains the parental
notification letter. This letter will be sent home with the parent report showing thaiexita have
been met.

What happens after a Student Exis the ESOL Program?

Monitoring Exited Students

A requirement of NCLB Title Ill: Language Instruction for Limited English Proficient and

| mmi grant Students is to monitor transitioned (
for a period of twoyears after exit from an ESL/bilingual program.

From the VA Department of Education:

Federal law allows for former LEP students to be redesignated as LEP

Prior to redesignating a formerly LEP student as LEP, academic interventions should have been
corsistently provided to the formerly LEP student for a reasonable period of time during which the
studentdos academic performance showed no i mprov
those available to all students at risk for academic failure.

All 6 year 1 and 2 students are trackedhe student information system anygla paper copy of the

ESOL Program Exit Form. Each caseload manager will comipleteSOL exit tracking form to

document the school year the student became a 6Y1 and 6Y2gecaméthassified as Fully English

Proficient (FEP).Thi s f orm must be kept in the studentds

All 6 year 1 and 2 students will be assigned a caseload manager. The caseload manager will
monitor the academic progress of all 6Y1 and 6Y2 stisdevery semester for two calendar years.
Once the student has completed the two calendar years of monitoring, the student will be moved to
FEP in the student information system.

To determine academic progress and success, caseload managensplidie the Level 6

Monitoring Form(AppendixK) on a semester basisifl 2" quarter and mid"3quarter)where they

will review grades, SOL test scores, division assessmEints\eh, PALS, etc) andunit

assessmentand engage in discussion with the studesmit cl assr oom/ core content
caseload manager will note if progress is satisfactory or unsatisfactory.

Instructions for filling out the form

Fill out the demographic information on the studename, ID number, school. Then circle 631

6Y2 for the students current monitor levé&nter the school year and the caseload manager assigned
to the student.
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Most Current Assessment Results

For students in gradesi2, fill out the most current SOL scores. For example, a 6Y1 grade
will have the SOL scores from th& grade administration. For students in graddg 9enter in the
most current SOL scores by EOGdher.

Otheri this can be any school based assessment given, such as Interactive Achievement scores, or

classroom baskassessments.

First Semester Review
The first reviewmust be conducted byid-DecemberThe ESOL caseload manager and the
classroom/core content teacher will work together to fill out the monitoring form.

Progressi The classroom/core contentteache D t he ESOL teacher det er mi

progress in the academic arena is
i Satisfactory (i.e., passing classing, doing well on core class assignments and assessments,
demonstrates comprehension of the class material, etc.); or
1 Unsatisfactory (i.e low grades in core classésiling one core clasgoor performance on
assignments and assessmembs turning in worketc.); or
1 Failing (i.e., the student is failimgore than one core clgss

Progress determination can be based on the follonengsit
Grades

Interactive achievement tests

Other assessments (PALS, etc.)

Projects

Classwork and homework

Teacher observations

Current SOL scores

= =4 =4 -8 -8 -9

What 6s the difference between unsatisfactory
This determination needs to be based on multipie pl@ints and teachers naeduse their

educational experiende make the determination.

For exanple, a student may be failimgre clases but has excelled in the Aimsweb and Interactive
Achievement assessments. The teachers may choose to lalbetidnd as unsatisfactory, not

failing, since they are doing well on their assessments, and may be failing the class due to missed
homework and assignments.

Reasoni if unsatisfactory or failing is selected, the teachers must provide a reason.

1 Attendancd student does not attend school/class on a regular basis. Document days absent,

or number ofclass periods missed.
i Efforti does the student put forth effort in class? Do they turn in completed work? Do they
participate in class?

1 Behaviori doesthestleint 6 s behavior prevent them from
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1 Language does the studentds former LEP status <co
Is language an issue?

1 Disciplinei are there discipline issues the student is involvedAr&there in school

suspeni®n, out of school suspension?

Medicalil s t here an underl ying medical reason f ¢

Missing assignmentsis the student failing because they are not turning in work? Are they

missing assignments both in and out of class?

i1 Otheri are there other reasons for the student doing poorly? For example, disruptions in the
home life?

= =

ESOL teacher action
If the progress is unsatisfactory or failing, the ES®achemust take action. These actions can
include

1 Consult with the gemal education teachérto provide strategies and supports for the
monitor level student

1 Consult with the guidance counseioif there is known issues the student is struggling with,
the ESOL teacher should refer the student to the counselor.

1 Refer to tle Response to InterventigRTI) Committee if the student was not identified by
the Universal Screener, the ESOL teacher AND classroom teacher should fill out the referral
paperwork for an RTI intervention.

1 Monitor progress if already in an RTI intervemti work with the interventionist to
determine how the student is doing in the intervention.

9 Otheri this can be a phone call home, talking with the student, etc.

Notes from first semester review this section must be complete for all students.

Students making satisfactory progress can have comments that include

Meets grade level expectations

Does well in all classes

Demonstrates superior progress

English approaches near native fluency

Student reads on grade level

Student is doing excellent work

Thestudent is a top performer in the class

Student has trouble recognizing poetic elements in prose and poetry. The ethigeasie

class is having trouble with this concept. The ESOL teacher will work with the gen ed

teacher to support ALL student teing by using strategies to classify poetic elements such

as rhyme, rhythm, and repetition, alliteration, and onomatapoe

1 Student struggles with explanatory and narrative text. The ESOL teacher works with the gen
ed teacher to help students generatasded organize information before writing by using
graphic organizers to plan their writing and also by helping students participate in brain
storming ideas.

= =4 =8 -8 _48_9_95_-4°

Once a generic comment has been written, add additional informatiof
demonstrates the progress the individual student is making, such as r¢
for GT, made straightds i n ¢l ass, al ways par
class leader, etc. 44




Students making unsatisfactory progress or failing comments can include:

1 Student idailing Eng 10 because of multiple missed assignments. ESOL teacher has
counseled the student to complete make up work, and has enrolled him in the after school
peer tutoring program

1 Student is making unsatisfactory progress in. Alpecause of attendas Alg 1 is the first
block class, and student has missed 20 class periods and has 15 late BB8®akeacher
talked to the student, and made a call home.

1 Student is making unsatisfactory progress in readogfiction texts with tier 3 vocabulary
Student has been referred to the RTI committee for a tier 2 intervention in reading.

1 ESOL student isnaking unsatisfactory progreEsg. 8 because of processing
understandin@igurative languagé poetry. All students in this grade 8 class anmarta
trouble. ESOL teacher provided information on differentiating instruction and gave an on
line website for figurative language.

1 ESOL student making unsatisfactory progress in Eng. 7 understanding the difference
between primary and secondary resouicge analysis and interpretation of the
information. ESOL teacher provided graphic organizers and outlines of the material, and a
list of reference materials the student could access.

1 Student is failing % grade due tseverebehavior issues. The studéhrows chairs, is
defiant and bullies other students. The student has been referred to the student assistant
team.

9 Student is struggling with relationships among words/ word structure. The ESOL teacher
helps the gen ed teacher explain and show usiaggmmon Greek and Latin affixes and
roots as clues to the meaning of words.

If the student is unsatisfactory or failing, the comment MUST detail why.
comments must match the information checked off and add details. For exan
missing assignents are checked, give details (missing 11 out of 22 home
assignments in math class). Or if absences are an issue, give the nun
absences (student missed 12 days out of the first semester, or student has
absences and 34 tardies.)

Comments that are unacceptable
1 Alist of student grades
T Using ACandt -tDlbhe dtessccentptmarsdt . {Ilsdatthhtthey one st
cannot, or thewill not?)
1 Student has trouble with comprehension
1 Student struggles in math

Three Month Review
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This is ONLY filled out if the student is in RTI or the ESOL teacher action was to refer the student
to RTI committee for an intervention.

Document the intwention the student is enrolled in, or using, and the progress the student has made
in the intervention. Then determine next steps:
1 Continue to monitor the student is making expected progress in their intervention goal, and
the ESOLand genedteacharwl conti nue to monitoring the
1 Continue interventioin student is making progress with intervention, and the intervention
will be continued.
1 Discontinue interventioin student has met RTI goal, and has transitioned back to tier 1
instruction. The student is now working on grade level.
1 Referral to child study the student is exhibitingehaviors that are not linked to language
acquisition, and a disability is suspected.
1 Referral to ESOL rentry committeé student is not making expedtprogress and it may
be based on a language need

Second Semester Review
The second semester monitoring should be completed BAprid The ESOL caseload manager
and the classroom/core content teacher will work together to fill out the monitoring form.

Follow the same steps from first semester review. However, if the student is determined to be
unsatisfactory or failing, the teacher needs to review final grades, SOLs, etc., to determine if the
student made progress from the second semester revaevex&mple, at student who was failing

classes then passed all their SOLs as passed advanced might not need to be marked as failing since
they demonstrated their knowledge on the SOL assessment and failing might have been due to not
turning in home work omissing assignments.
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Process forESOL Re-Entry

Virginiads exit cstudendsimushtake a teer Copn thee AECCHESS fordELLs, u s
and score a 5 or above in the overall/composite score and the literacy scoremBSi@iced

students, lthough they have met the state's definition of proficiency, will often need instruction that
is scaffolded and differentiated. They may still need support in the classroom as they finalize their
acquisition of academic language. However, if these suppogtnot successful, a student may be
re-entered into ESOL servicesiring the twayear monitoring period. They may be screened and
entered into the ESOL program if their academic struggles are clearly related to lack of proficiency
in English.

Thecasload manager and classroom/core content teacher(s), after determining that the monitored
student may need language support and should be considered for referral back into the ESOL
program, have te(l0) days to refer the student to the ESOL-dRery Committee using the form

found inAppendixP, Referralto ESOLReEntry CommitteeThis form must be submitted to the
principal or administrator overseeing ESOL.

Then the ESOL Rentry committee, consisting of the caseload mandgec]assroom/core cdent
teachercentral office ESOL specialigbarentand administratoigand if old enoughpossiblythe
ESOL studenthave ten days to meet to determine next steps for the stlitiertommittee will
review data, including SO&cores RTI information,currentgradesjast ACCESS for ELLs
assessment, etasing formEvaluation of Evidence for Rentry into ESOL(AppendixQ) to
determine if the student needs to be screened and placed back into the ESOL pfbgrduoty of
this committee is to determine if thealemic struggles are related to lack of English language
proficiency and determine if the student should bscreened for ESOL and entered back into the
program After completing thé&valuation of Evidence for Rentry into ESOLthe committeevill
madea decision on rassessment and-eatry back into the program.

If the committee has determined that the student should be screened for ESOL, the caseload
manager or the lead ESOL teacher administer the \WAPT screener to determine language
proficiency needs This screening needs to take place within ten days of the refetirad ESOL
re-entry committee. Once the ESOL screening haantakace, the ESOL teacHaas ten days to
provide the student with appropriate ESOL service minutes, basedamand ESOL level.

If the student qualifies for ESOL support and begins receiving ESOL services, the parent must be

notified using thd?arent Notification of Ré&ntry into ESOL letterfound inAppendixR.

The flow char$ on the following pagedocumentthe 6Y1 and 6Y2 monitoring process
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All ELL students whdhavemet state exitequirements are monitored for twears.

l

l

Student is able to meaningfully participa
and demonstrate succesEiGP®
educational program on a semester bas
(mid and enebf-year). Determination is
made by the ESOL ardassroom/core

content teacher.

Student continues IBCP® educ a
program with the general student
population for two calendar years and is
reclassified as Fully English Proficient
(FEP) in the student information system
after two years

Student is not able to participate
meaningfully or demonstrates
unsatisfactory progress ECP®
educational program according to
semester evaluatiorjgrades, SOL scores
classroom assessments, ey ESOL and
classrom/core content teacher.

|

Teachers meet fetermine the reason fo
dgficiencies:
A Previous ELL status
A Other factors (attendance, effort,
behavior, etc.)
Teachers determine if interventions or
additional support is needed.

|

Student is provided appropriate
interventions (i.e., tutoringsupport
senices, SOL boetamp,etc) based on
theresults of thaliscussiordssessment
with follow up in 3 months to cheain
progress and evaluate success of

interventions.

If the student is still unsuccessful, a
team will determine the need to refer
to child stuly orthe ESOL re-entry
committee. Parents will be notified of
the option selected by the team.
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Flow Chart for Re-Entry into ESOL

Student has been monitored and progress has been documented on the di
monitoring forms. The student has been unsuccessful or is failing core cla

and interventions have been tried. The student still continues to fail or not
experience success in their core content classes.

The classroom/ core teacher and ESC
unsuccessful or failing grades may be a result of theiripus ESOL status.
The teachers compete tReferral for ReEntry into ESOLand submit it to the
administrator in charge of ESOL within ten days.

!

The administrator has 10 days to assemble the ESCENRg Committee.
Committee members must include:

ESOL Caseload manager

Grade level core content teacher(s)

School Counselor

Central Office ESOL staff (specialist or director)

Parent

Administrator

Student, if applicable

) = =) =]
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Section 4

Language Acquisition

Foundational Research on Second Language Acquisition

Learning a second language develops in predictable, sequential stageselyatatrors the
stages of learning a first language (Krashen & Terrell, 1983). The stages of language acquisition
are displayed in the chart below (Krashen, 1982).

Stage of Language Acquisition

General Behaviors of LEP Students

Silent/Receptive Stage
10 hours to 6 months
500 receptive words

point to objects, act, nod, or use gesty
say yes or no
speak hesitantly

Early Production Stage
6 months to 1 year
1000 receptie/active words

produce on®r two-word phrases
use short repetitive language
focus on key words and context clues

Speech Emergence Stage
1-2 years
3000 active words

engage in basic dialogue
respond using simple sentences

Intermediate Fluency Stage
2-3 years
6000 active words

use complex statements

state opinioa and original thoughts
ask questions

interact in more lengthy conversations

Advanced Fluency Stage
57 years
content area vocabulary

converse fluently

understand graelevel classroom
activities

argue and defend@ademic points
read graddevel textbooks

write organized and fluent essays

The five stages of language acquisition described above are a general framework for
understanding how LEP student progress. However, language learning is an ongoing, fluid
proces that differs for every student. Students may move between stages of language
acquisition, depending on the linguistic and cognitive demands of the academic language. For
language acquisition to occur, a student must: (1) receive understandable angfuh&gounh

just beyond the studentdéds current | evel of
or no anxiety (Krashen, 1981, 1982; Vygotsky, 1978).

Listed below are researtiased theories of second language acquisition, which provide the
50
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foundation for current research in the field.

Monitor Model (Krashen, 1982)
The Amonitor model 06 contains five hypothese

1. The acquisitiodearning hypothesis: acquiring language through exposure and learning
language through study;

the monitor hypothesis: omitoring (or editing) the acquired language;

the natural order hypothesis: acquiring features of language in predictable sequences;
the input hypothesis: acquiring language through exposure to comprehensible input; and
the affective filter hypothesis: prenting acquisition of language as the result of an

imaginary barrier.

akwd

Comprehensible Input(Krashen, 1982)
Language a student can understand that may be supported with gestures, situations, or prior
information.

Basic Interpersonal Communication Skills (BCS)/Social languaggCummins, 1979)
Language an LEP student needs for conversational fluency. Conversational fluency is often
acquired to a functional level within about two years.

Cognitive Academic Language Proficiency (CALP)/Academic languag€ummins,

1979)

Language an LEP student needs for formal academic learning acquiring academic language
takes from five to seven years.

Zone of Proximal Development (ZPD)Vygotsky, 1978)

The zone of proximal development is the gap between the language an LEmagiden
acquired and the language he or she can acquire when provided with support.

Current Research on Second Language Acquisition and Teaching Limited English
Proficient Students

The following organizations provide current research on topics within skecmpuege
acquisition.

1 Appalachia Regional Educational Laboratory:
http://ies.ed.gov/ncee/edlabs/regions/appalachia/index.asp
1 Center for Advanced Research on Language Acquistigpr//www.carla.umn.edu/
i The Center for Applied Linguisticttp://www.cal.org
i National Center for Education Evaluation and Regional Assistance:
A http://ies.ed.gov/ncee/
National Ceter for English Language Acquisitiohttp://www.ncela.gwu.edu

=
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Section5
Instruction for ESOL Students inECPS

Once a student has been identifiech@sding screeninprough theHome Language Survey
screenedor language proficiencygndassigned an HD level, he/sheareplaced in an instructional
program.

What is the approach to ESOL inECPS?

ECPSuses a contettiased ELL approach (Crandall,
http://www.cal.org/resources/digest/cranda0l.himthe elementary, intermediate, middle and high
school with certain service delivery type€ontentbased ESOL is an approach to teaching ESOL
which makes use of instructional materials, learning tasks classroom techniques from academic
content areas as the vehicle for developing language, content, and cognitive skills. English is used
as the medium of instructioBCPSrefers to this as content mainstreaming.

What service delivery modelsio weuse to serve students iECPS?

All direct ESOL service is provided by an ESOL teacher.

ESOL services consist of direct language developmentaigin delivered by aiSOL teacher.
The amount of instructional time depends on the grade level and proficgeore of the ESOL
student. Ancillary materials may be used as appropriate to enhance language acq@sinaces
are provided based on the following chart:

Minutes of Services by Proficiency Level:

Grade Level 1 Level 2 Level 3 Level 4 Level 5
K 150 150 150 150 150
1-4 225 200 200 200 150
5-8 300 225 200 200 150
9-12 300 225 200 200 150

The following service delivery types are used in the elementary school.

Targeted small group instruction/pull-out ESOL: In anESOL pull-out model, students divide

their time betwee&ESOL instruction anctlassroom/core nst r uct i on. Sfudents
general education instruction classeseceive instruction in English. Usually LEP students are

taught in a separate small groagiting consisting of only LEP students. Rtk classes may be

composed of students from one language group or from different language backgrounds, and

students may be grouped by grdeeel or proficiency level. English instruction is adapted to

stubnt sd pr ofandclanguage yeedsev el s

Pull out services

Additional ESOL stafing wasadded to schools to provide additional time for level 1 and 2 students,
and possibly up to a level 3.5. The division expectation is that these students wi# szaall

group instruction in language acquisition in addition to the content mainstreaming ESOL service.
The goal for the ESOL program is to have all students reach a 4.0 or higher after 3 years of intensive
English language instruction.
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How is pull out different that targeted small group instruction?

Targeted small group instructi@an take place within a classroom, for example, a guided reading

group done within the grade level class, leading a center during a rotation, or pulling a small group

to the back of the classroom to review material, or front loaetgmeh information.Generally,

these small groups happen on occasion, not every day. It is themieigpectation for ESOL

teachers working with a classroom teacher and providing ESOL ssirvitee classroom, that there

should be joint planning and delivery of instructidhi mpl vy fAbeing in the cl as:
count towards meeting serviosquirementslf an ESOL teacher provides some targeted small

group instruction, they must ensuhat ALL students in the class receive aeneof service for the

day/week. This may mean they increase their time in the classroom or rotate through guided

reading groups to ensure all ESOL students get their required service.

Inclusion/Co-teaching In this mode] ESOL teacherpush into agrade level or core content
classrooms tsupport content instructiorESOL teachers support the academic content being

taught within a language framework by reinforcing academic vocabulary, using strategies t&pecific
ESOL instruction, modifying and adapting materials, instruction, and curriculum based on

individual student language needs, dtds a division level expectation theRSOLteachers in a

content mainstreamingjtuation plarand modifyinstructionwith the classroom/core area teachers
Simply being in the classroom with the ESOL students does not count as direct ESOL service. The
ESOL teacher must be actively planning and teaching along with the classroom/core content
teacher.

Additional High School Information

In determining who is eligible for extended time to gradinateain in schoglthePrincipaland the
Director of Guidance will determine if the student enrolled AFTER théiridi2hday. Only

students who have enrolled after thedridirthday meet the Code of Virginia eligibility requirements
for stayingin high schoopast the age of 20.

The Code of Virginiaalsor e qui res t he parents of such childre
eligibility to remain in school until the age 22.
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Requirements for Graduation

Limited English proficient (LEP)tadents must meet the same requirements for graduation as for all
students. There are no waivers or exemptions of requirements for students who demonstrate
proficiency in a foreign langgg; however, school divisions may grant credit within the provisions
outlined in the standards for accreditation. School officials should also review any updated
guidelines provided by the Virginia Department of Education.

Diplomas
Detailed information laout the diplomas offered in the Commonwealth can be foanke links
below.

Standard Diploma
http://www.doe.virginia.gov/instruction/graduation/standard.shtml

Advanced Studies Diploma
http://www.doe.virginia.gov/instruction/graduation/advanced studies.shtml

Other Diplomas and Certificates
http://www.doe.virginia.gov/instruction/graduation/other diploma.shtml
http://www.doe.virginia.gov/instruction/graduati/technical diplomas.shtml

Detailed descriptions of Graduation Requirements for Virginia Public Schools are available in the
Regulations Establishing Standards for Accrediting Public Schools in Virginia
http://www.doe.virginia.gov/VDOE/Accountability/soa_09.pdf

Verified Credits
The Regulations Establishing Standards for Accrediting Public Schools in Virgioiades the
following information about verified credits.

B. A verified unit of credit for graduation shall be based on a minimum of 140 clock hours of
instruction, successful completion of the requirements of the course, and the achievement by the
student of a passing score on the-efidourse SOL test for that courseadditional tests as
described in this subsection. A student may also earn a verified unit of credit by the following
methods:
1. In accordance with the provisions of the Standards of Quality, students may earn a standard
and verified unit of credit foany elective course in which the core academic SOL course
content has been integrated and the student passes the relapégd@mste SOL test. Such
course and test combinations must be approved by the Board of Education.
2. Upon the recommendationtbie division superintendent and demonstration of mastery of
course content and objectives, qualified students may receive a standard unit of credit and be
permitted to sit for the relevant SOL test to earn a verified credit without having to meet-the 140
clock-hour requirement.
3. Beginning with the ninth grade class of 28804 and beyond students who do not pass
Standards of Learning tests in science or history and social science may receive locally awarded
verified credits from the local school boardaccordance with criteria established in guidelines
adopted by the Board of Education.
[8 VAC 20-131-110. B]
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TheRegulations Establishing Standards for Accrediting Public Schools in Virgamde found at:
http://www.doe.virginia.gov/VDOE/Accountability/soa_09.pdf

ESOL Course Codes

Grades 912 English as a Second Languag&QL) courses intended to satisfy English
requirements for graduation should have curricula thag baen correlated to the Virginia
Standards of Learning (SOL) for English grades 9, 10, 11, and@Hese coursasust be taught by
Ahighly qualifiedo teachers

Students in suceSOLENglish courses must pass the SEXDC English: ReadingindEOC
English: Writing SOL testdo earn verified units of credit and satisfy graduation requirements.

At local discretion, credit for gradesl? English as a Second LanguaB&QL) courses may be
counted for foreign language credit using the following course c&®3L1 - 5710;ESOLII -
5720;ESOLIII - 5730;ESOLIV-5731. Credit for a singleSOL class may be given only once in

the area of foreign language, English, or electives. If a student receives foreign language credit for
anESOLcourse, then he or she ynaot receive credit for the same course in the area of English or
electives http://www.doe.virginia.gov/administrators/superintendents _memos/2007/inf205.html

What are some dditional services ESOL students may qualify fo?

Title | services: Title I, Part A provides financial assistance throtighstate to school divisions
and public schools with high numbers or percentages of poor children to help aasatechildren
meet challenging state academic content and achievement standards.

School divisions target the Title | funds they receive to public schools with the highest percentages
of children from lowincome families. Unless a participating schisabperating achool wide

program, the school must focus Title | services on children who are failing, or most at risk of failing,
to meet state academic standards. Schools enrolling at least 40 percent of students from poor
families are eligible to useifle | funds forschool wideprograms that serve all children in the

school.

Phonological Awareness Literacy Screening (PALSPALS is the statg@rovided screening tool

for Virginiabds Early Interventi on Roedwidionsig | ni ti
the state on a voluntary badfALS consists of three instrumenBALS-PreK (for preschool

students), PALK (for kindergartners), and PALS3 (for students in Grades3). PALS

assessments are designed to identify students in needibdal reading instruction beyond that

provided to typically developing readers. PALS ajsidest e acher sé i nstruction &
with explicit information about their studentsaoé

PALS and ELLs: Requirements foscreening students who are designated as Limited English
Proficient (LEP) vary according to studentso6 | e
of Education recommends that Level 1 students not be screened with PALS; however, individual

schod divisions may elect to screen Level 1 students if they wish. The decision as to whether Level

2 students should be screened is left to the sdbwel LEP committee. Level 3, 4, andsEudents

are required to be screened with PALS.
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Gifted and Talented

Services for gifted/talented students are available in kindergarten through grade twelve in each city
school. TheEssexPublic Schools program for gifted/talented students has been designed to offer
differentiated curriculum and instruction to meet tmaieds for significantly advanced acceleration

in one or more content areas in a continuous and sequential metease refer to the ECPS

Gifted Plan for further information.

Identification of special needs and English language learners

Special Educaton: Special education is a specifically designed instructional plan, provided at no
cost to parents, that addresses the unique needs of a child with a digadsktyPublic Schools

offers a free and appropriate educatiomll children ages 2 througil 2esiding inEssexwho are

identified as a student with a disability and require special education services. Students referred for
possible special education services are evaluated using the most current evaluative materials and
procedures while remainirggnsitive to any cultural or racial issues. All identified students have an
individualized education program (IEP) based upon their unique needs. These services are provided
in the least restrictive environment; in a challenging yet comfortable settiagcbrdance with the
Individuals with Disabilities Education Act (IDEA), the least restrictive environment requires that
wherever possible, students with disabilities be educated with students who do not have disabilities,
unless education in regular ctas with the use of supplementary aids and services cannot be
achieved.

P.L. 10517 The Individuals with Disabilities Education Act, (1997) (IDEA) guarantees a free and
appropriate education to all students with disabilities. There are sections of thatigertain to
language minoritgtudents that are listed below:

9 Establishing nondiscriminatory evaluation procedures appropriate for use with culturally and
linguistically diverse students.

1 Testing in the native (dominant) language unless it is gl@at feasible to do so.

1 Ensuring that the eligibility determination is not due to limited English proficiency.

1 Developing an IEP for eaaulturally and linguistically diverse (CLBtudent that reflects
his or her needs.

1 Providing oral and written inforation to parents in their native language to facilitate
informed parental involvement in the special education identification, assessment, eligibility
and service delivery process.

Exclusionary Clause (IDEA, 614 (b)(5))

In making the determination of gibility, a child shall not be determined to be a child with a
disability if the determinate factor for such determination is lack of instruction in reading or math or
lack of English proficiency
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Virginia Standards of Learning

The Standards of Learning (SOL)describe the @mmonwealth's expectations for studentriesay
and achievement in gradesIR in English, mathematics, science, history/social science,
technology, the fine arts, foreign language, health and physical education, and driver education.

The Standards of Learning provide a framework for instructipregrams designed to raise the
academic achievement of all students in Virgini
provide challenging educational programs in the public schools.

The Standards of Learning set reasonable targets and a&xmesfor what teachers need to teach

and students need to learn. The standards are not intended to encompass the entire curriculum for a
given grade level or course or to prescribe how the content should be taught; the standards are to be
incorporated ito a broader, locally designed curriculum. Teachers are encouraged to go beyond the
standards and select instructional strategies and assessment methods appropriate for their students.

Further information on the SOLs can be found here:
http://www.doe.virginia.gov/testing/sol/standards docs/index.shtml

English Language DevelopmenStandards

&
WiIDA
CONSORTIUM
On March 19, 2008, the Virga Board of Education adoptélde English languagaevelopment
(ELD) standards developed by the Wegltass Instructional Design and Assessment (WAPA
Consortium as the statewide Elstandards for the Commonwealth of VirginEssexPublic

Schools uses the WIDA ELStandards as a basis for providing services to ELLs.

The WIDA® Consortium has developed the following English languseyelopment (ELD
standards foLEP students in PreK 2:

1 English Languag®evelopmenttardard 1: English language learners communicate for
SocialandInstructional purposes within the school setting;

1 English Languag®evelopmenttandard 2: English language learners communicate
information, ideas, and concepts necessary for academic suctiessamtent oL anguage
Arts;

1 English Languag®evelopmenttandard 3: English language learners communicate
information, ideas, and concepts necessary for academic success in the content of
Mathematics;
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English Languag®evelopmenttandard 4: English teyuage learners communicate
information, ideas, and concepts necessary for academic success in the c@ummtogf
and

English Languag®evelopmenttandard 5: English language learners communicate
information, ideas, and concepts necessary for adadmrocess in the content 8bcial
Studies.

The WIDA® ELD levels show the progression of language learning and development from 1,
entering the process, to 6, reaching the end of the continuum. The ladgwagmentevels
represent what an LEP studehould know and be able to doeaich level within each language
domain (listening, speaking, reading, and writing). The proficiency levels also include:

T
1
1

linguistic compexity: the amount and quality of speech or writing for a given situation;
vocabuary usagethe specificity of words or phrases for a given context; and

language controthe comprehensibility of the communication based on the amount and
types of errors.

Listed below is a brief description of each WIBELD level:

17 Entering

1
1

pictorial or graphic representation of the language of the content areas

words, phrases or chunks of language when presented wistemeommands, directions,
WH-words (who, whatetc), choice or yes/no questions, or statements with sensory, graphic
or interactive support

21 Emerging
1 general language related to the content areas
1 phrases or short sentences
1 oral or written language with phonological, syntactic, or semantic errors that often impede
the meaning of the communication when presented with omeiltiple-step commands,
directions, questions, or a series of statements with sensory, graphic or interactive support
31 Developing
1 general and some specific language of the content areas
1 expanded sentences in oral interaction or written paragraphs
9 oralor written language with phonological, syntactic or semantic errors that may impede the
communication, but retain much of its meaning, when presented with oral or written,
narrative or expository descriptions with sensory, graphic or interactive support
47 Expanding
1 specific and some technical language of the content areas
1 avariety of sentence lengths of varying linguistic complexity in oral discourse or multiple,
related sentences or paragraphs
9 oral or written language with minimal phonological, syntact semantic errors that do not

impede the overall meaning of the communication when presented with oral or written
connected discourse with sensory, graphic or interactive support
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571 Bridging
1 specialized or technical language of the content areas
1 avaiety of sentence lengths of varying linguistic complexity in extended oral or written
discourse, including stories, essays or reports
9 oral or written language approaching comparability to that of proficient English peers when
presented with grade level mmaal

61 Reaching

1 specialized or technical language reflective of the content areas at grade level

1 avariety of sentence lengths of varying linguistic complexity in extended oral or written
discourse as required by the specified grade level

9 oral or writen communication in English comparable to proficient English peers

Components of the Standard Framework:

Featured in the WIDA standard frameworks oanectionto the state content standards. The
connection is the content standard that is referemmcetd topic for language use. In the example
context for language use includes the task where communication occurs i.e. group work.

The cognitive demand that is required for learning is expressed througbdhéive Function.

WIDA adopted the Bloons r evi sed taxonomy to represent the
language proficiency. The cognitive demand of a task needs to be maintained as the language of the
instruction and assessment is differentiated to ensure the educational ecplitgttatents.

ELLG6s need to construct meaning from or al and w
and information. Students must practice using language through the diffangniage Domains.

Within each of the proficiency levels, the BA® ELD standards also include the four language

domains as follows:

9 Listening: process, understand, interpret, and evaluate spoken language in a variety of
situations;

1 Speaking engage in oral communication in a variety of situations for a varietyrpbpes
and audiences;

1 Reading process, understand, interpret, and evaluate written language, symbols and text
with understanding and fluency; and

1 Writing : engage in written communication in a variety of situations for a variety of
purposes and audiersce

Model Performance Indicators (MPIs)

A model performance indicator (MPI) is a single cell withinthe W ADs t andar ds 6 mat r
that describes a specific level of English langud@eelopmentor a language domain. An MPI is

the smallest unit of a pical strand and appears in two different formats:

1 Formative (the processes of learning); and
1 Summative (the outcomes of learning).
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Within each grade cluster and domain, there are MPIs for each lardgaxsgjepmenproficiency

level. Both formative athsummative MPIs focus on the same example topic from a content area
reflected in the standard, forming a fistrando t
Each MPI contains three elements: a language function (e.g., describe, justify), atedrain

(e.g., weather, human populations), and a form of support (e.g., pictures or illustrations, working in

small groups).

Detailed information about the WIDA ELP Standards can be founktf://www.wida.us

ECPSimplementation of the WIDA ELD Standards

Division expectatios are that ESOL and grade leeelle content arei@achers are using the WIDA
ELD standardsspart of their lesson planning.he WIDA ELD standards are flexible to invite
creativity in trarsforming to fit particular curricular goals
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What are the ESOL Instructional Plans?

Instruction:

ECPS uses a combination aintentbased and pulbut ESOL servicesContentbased ESL

instruction uses instructional materials, techniques, and practices from academic content areas to
assist SOL students in developing language. Instruction is in English and occurs in the general
education classroom. The evidefmsed BOSL practice of integrating oral and written English
language instruction into conteatea teaching is implemented. Patlit ESOL instruction occurs

when ESOL students receive special instruction in English whlied out of regular mainstream
classrooms. The evidenbased practice of providing smaftoup instructional intervention to

ESQOL students in literacy and English language development is implemented.

The majority of instructioior ESOL students ocas in the general classroom. In general

classrooms BEOL students are provided the evidesiised practices of integrating oral and written
English language instruction into contemea teaching. Students are also provided the evidence
based practice aegular, structured opportunities for development of written language skills.

Lesson planning includes differentiation of instruction to meet the individual language development
needs of BOL students. Core content teachers work collaboratively withquilinstruction

teachers to ensure continuity of services f8CE students.

Supplemental programmingcludesthe evidencéased practice of teaching a set of academic
vocabulary words using a variety of instructional activities across several dagentStwork with

an ESLteacher.An RTI modelis used to provide support and interventions 8CE students. In

the general education classroom students receive whole group instruction and targeted small group
instruction, and then receive additional gag as supplementary instruction. Materials purchased

for supplementary purposes are used by the intervention teachers in ibet putbgram.

61



ESOL Instruction
(Adapted from the Virginia Department of Education Guide: English: Strategies for
Teaching Limited English Proficient (LEP) Students
A Supplemental Resource Guide to the KL.2 English Standards of Learning Enhanced
Scope and Sequence, 2006)

Outlined below are five key elements of an effective language learning environment. Use of
these strategies can assist all students in accessing the content material.

1) Comprehensible inpéit Teachers can make their garmge more comprehensible by
modifying their speech by avoiding colloquialisms and speaking clearly, adjusting teaching
materials, adding redundancy and context, and scaffolding information within lessons.

2) Reduced anxiety lev@lA st udent 6 s pieotaladeiin@ssistingpot irdeyferiray

with learning a second language. Teachers can assist students by creating a comfortable
environment that encourages participation and risk taking without fear of feeling embarrassed or
foolish (Collier, 1995; Krashe 1981; Krashen & Terrell, 1983).

3) Contextual clued Visual support makes language more comprehensible. For example, a
grammar lesson using manipulatives may be more understandable than an explanation of the
grammar rule. Even social language is more cohgrsible when context is added. For
example, understanding a faceface conversation in which facial expressions and gestures are
used is easier than understanding a telephone conversation when context clues are nonexistent
(Cummins, 1981).

4) Verbal interationd Students need opportunities to work together to solve problems and use
English for meaningful purposes. They need to give and receive information and complete
authentic tasks.

5) Active participatio® Lessons that encourage active involvement motivaedtiidents,
engage them in the learning process, and help temember content more easily
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Contentarea classes can be particularly challenging to LEP students for a variety of reasons.
While LEP students are learning English, they must also learn tineeuwwoncepts and issues of
their content areas. Conteamea knowledge consists of three components: linguistic knowledge,
conceptual knowledge, and procedural knowledge.

1.Linguistic Knowledge: LEP students must develop the linguistic knowledge pertineatto

content area. Science and social studies textbooks present information in expository discourse.
The structures of these texts are complex and cognHilthyanding with little contextual

information. For example, science textbooks use many passgiesstroictures and cause/effect
constructions. Many social studies textbooks assume a certain amount of background knowledge
when presenting new topics of study.

Acquiring new vocabulary for content areas can be overwhelming for all students, not only LEP
students, as they move into higher grade levels. LEP students need to become aware of certain
words that may have specialized meanings in different content areas. For example, LEP students
need to realize that the telmancheshas different meanings inisnce and in social studies and
thattreeandplanehave unique meanings in mathematics.

2.Conceptual Knowledge:LEP students must develop the conceptual knowledge of each

content area. This learning is best accomplished when the teacher finds waysda build

previous knowledge. For example, some LEP students may come with some background
information in mathematics. However, they may not be able to articulate the mathematical
processes in English. In such cases, the LEP student does not ndedro tfesconcept, but

must learn the English words to talk about the concept. In addition, LEP students in social
studies classes may arrive with a rich unde
history. This conceptual knowledge can be the basis foréxpamg t he LEP student
other related topics and themes. To help LEP students succeed in content areas, teachers need to
connect previous knowledge and experience to new concepts. LEP students may come to
science and social studies classes miitonceptions from home or from previous schooling
experiences. LEP students may never have studied world history and certainly not Virginia
history. If concepts are new to the LEP students, it is helpful for the content teacher to make the
instruction cacrete, visual, collaborative, and haiwts

3.Procedural Knowledge:LEP students must develop an understanding of the procedural
knowledge related to each content area. In mathematics, commas are used instead of decimal
points in some cultures. For exampley is written as 7,5. Similarly, in science classes, LEP
students may need to become familiar with activities that help them understand scientific
concepts. They may have to learn how to explore scientific phenomena, gather and organize
data, and follovdirections for handen experiencesall practices are part of the preparation of
learning the scientific method.

In social studies, LEP students may not have had extensive exposure to expository writing,
which commonly demands higHewel thinking skils. Many social studies texts, in addition to
assuming previous conceptual knowledge, also assume understanding of embedded clauses,
reduced clauses as modifiers, complex passive voice forms, and past perfect tenses.

63

r
0



Teachers of LEP students can assissthdents by:

1 Being aware of cultural differences so they can understand academic behaviors and
performance in contefarea classes.

1 Explicitly teaching LEP students the class expectations about taking notes, writing in
notebooks, completing homework igasnents, completing class projects, working in
groups, and studying for quizzes and tests.

1 Presenting class activities during which LEP students receive input from English
speaking peers and have opportunities to manipulate the new vocabulary artd toncep
meaningful ways.

Integrate language and content

1. Teach vocabulary.

If LEP students had former educational experiences, they may know content area concepts.
However, they may need to learn the English vocabulary that goes with the concept. They may
alo need to pay extra attention to spelling
concept in their first language, LEP students will need to use the new vocabulary in different
contexts to acquire the meaning. Most of us (even native speaker§)to&fimeaningful

repetitions to learn a new word and its concept (Drucker, 2003).

2. Teach strategies to reinforce vocabulary learning.

1 Word walls: Keep a running list of the new vocabulary on a word wall. Such a visual cue
can help students with word reettipn, automaticity, decoding, and spelling.

1 Studertmade dictionaries: Have students establish their own dictionaries in sections of
their notebooks or as flashcards on spiralbound index cards. Students can write
definitions, draw pictures and diagramise examples, write the word in a sentence, or
translate in their first language. Such practices influence independent learning and can
motivate LEP students to take charge of their own learning (Brown,200 1; Peregoy &
Boyle, 2005).

1 Word games: Offer oppiunities to encourage a love of words and their power, as
suggested by researchers (Blachowicz & Fisher, 2004; Gaskins, 2004; Juel & Deffes,
2004).

3. Classroom library: Establish an informal system where students can access fiction-and non
fiction books eaty for outside reading. Reading books related to their content areas is a natural

way to reinforce vocabulary and concepts. Harvey and Goudvis (2000) have an extensive list of
recommended titles.

4. Teach by integrating the four language modes (listeniegkspg, reading, writing) into

contentarea lessons. One way of ensuring LEP participation is by scaffolding instruction
through the different language modes. As a topic is introduced, make sure the oral language is
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backed up in writing so that LEP stutieoan make the connection between the oral information
and the written form. For example, when introducing vocabulary related to the Civil Warr,
discuss the facts of the war and have key words written on the board, overhead, or in a handout.
1 Design activies intermittently throughout a lesson to allow LEP students to say and test
their pronunciation in authentic ways. For example, after an introductory lesson on the
Civil War, LEP students could be asked to complete the following matching exercise:

____1.The Civil War was also called a. the Union.

____ 2. Another name for the North was b. Robert E. Lee.

____ 3. Another name for the South was c. the War Between the States
_____ 4. The General of the North was d. the Confederacy.

____5.The General of the South was e. Ulysses S. Grant.

As they work to complete the exercise, LEP students are first developing sound/letter
correspondence and concepts on their own through reading. When they check their
answers with a friend, they are ussugial interaction and repeating vocabulary in an
authentic setting. Note that when they state their answers orally to the class, they are
reading aloud in complete (grammatical) statements, practicing decoding, and reviewing
contetar ea f actWar fiiTshealCoidal |l ed The War

1 Another sample activity below is a cloze exercise with a word bank. The word bank
could be included depending on the English proficiency level of the LEP students. For
example, students could be asked toglete the following exercise:

North Confederacy army General States years

The Civil War is also known as the War Between the 1. The war

lasted for four 2, from 1861 to 1865. Soldiers from the 3, or the
Union, fought against soldiers from The South, or the 4. The Union army was
led by 5 Grant and the Confederate 6 was led by General Lee.

Although this is a brief exercise, note the appropriately cognitive demands on LEP
students. They progress by decoding prose, which more closely resembles textbook style.
The students must concentrate on meaning of words and of concepts. They need to write
the answers and focus on spelling, especially if there is no word bank. They use social
interaction to check their answers. When checking their answers with the claase the
verbalizing in grammatically correct structures. They may even articulate the reasons for
their answers. Note also that the cloze paragraph contains a higher level of grammar than
the matching exercise. In this case, there is the insertion of passiee Such
scaffolding builds on concept development and allows for incidental learning of critical
thinking skills.
1 A writing activity based on the same introductory lesson gives the LEP students
confidence in paragraph writing and develop academiogvskills. For example,
present the LEP students with the following chart:
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The Civil War

The North The South
Another name The Union The Confederacy
Generals Ulysses S. Grant Robert E. Lee
Presidents Abraham Lincoln Andrew Jakson

1 They can discuss their answers to ascertain that they are correct. Then have the
LEP students write a paragraph using the information from the chart to guide
them. In doingso, LEP students have successfully integrated all four language
modes. By affolding theénformation, the teacher guides the LEP students to
independent, learn@enteredactivities and allows for successful academic
learning. Success is often the highmastivator for LEP students (Collier, 1995;
Peregoy & Boyle, 2005).

5. Asse s prior knowl edge. Before beginning &
knowledge.There are a number of techniques for ascertaining how much students know

about a topic. Theseechni ques al so show where studen
clarified. Saone solid, easyo incorporate techniques are KWL chart and an

Anticipation Guide.

KWL Chart
What do you know? What do you want to learn What did you learn?
The studentsd responses can help inforr

input, teaches not only can focus their instruction but they can also help guide
students t@urposeful learning (Brown, 1995). As part of a review of the unit, the
class can return the KWL chart to complete the final column: What did you
learn? Teachers may findhelpful to add a fourth column to indicate the source of
the learned material. With additional column, the KWL can also serve as a
study guide.

Anticipation guide

1 Anticipation guides can be used in a variety of ways: to assess prior knowledge, to giv
students a purpose for reading, and to assess reading comprehension during reading
andpostreading. Anticipation Guides can also motivate students to read for
meaning. Tavrite an anticipation guide for a chapter or a unit, priorittzekgy
concepts ad/orvocabulary on which to focus. It is important to realize that not all
concepts can be taugttultaneously. Too many concepts may be overwhelming and
decrease motivation fthhese students. Ask students to respond to true and false
statements reladito the keypoints. The challenge is to craft the statements to elicit
class discussion of key vocabularyd concepts. The statements cannot be too obvious
or too obtuse. Through studemitiated discussion, key concepts may be clarified and
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establishd prior to reading theext.

Sample anticipation guide:

Read the statements. In the first column, write true or false, according to your opinion.
Then check your answers with a c¢classmate.
column. Discuss your aners with the class. Then read pagesoxn your text. What

does the textbook say? Write the correct answer in the third column. (You may want to

also put the page number to support your answer).

My opinion My c¢cl assmateds opinion What th

1. Sponges are animals.
2. All animals have symmetry.
3. Animals make their own food.

1 Inthe sanple anticipation guide shown here, the teacher offers grammatically simplistic
statements that may depend on previous knowledge, but that may also cause heated
debate. Note that the second statement includes theyarmetry Through discussion
with theclassmate, the LEP student can learn the meaning of this key concept. Note that
discussion of number three sets the students up for learning another key scientific concept
in the textbookconsumerThe teacher has an important role during the processngf u
an anticipation guide. During the peer and class discussions, it is very important for the
teacher not to give away the correct answers. The students must remain motivated to use
their reading strategies to discover the correct answer accordingéatth® teacher
who gives the correct answer before allowing the students to read for meaningful purpose
takes away the intrinsic motivation of the activity. Finally, after finding and documenting
the source of the correct answers, students should wamtktke difference between
opinion and fact. They may have and VvoicCe
the textbook says, o0 contains the fact. L E
must be correct and should be the focus of a studg ghote that throughout the
anticipation guide process, LEP students are using the guide aaifing, and post
reading strategy.

6. Scaffold instruction. Teachers can gradually increase the cognitive demand of the lesson

after first establishinghe language proficiency of the LEP students. It is important to

allow LEP students to feel successful in the classroom for motivation and continued

involvement in the learning process (Brown, 2001; Peregoy & Boyle, 2005). Scaffolding

requires the teach&r decrease the language demands, provide temporary contextual supports,
and maintain higbhognitive development. Using semantic mapping is one way to scaffold
content instructiorfior LEP students.

1 Semantic mapping. Semantic maps aid in vocabulary develapand retention. For
LEP students overwhelmed by concepts and words, making semantic maps may be a
strategy that allows them time to organize information and reflect on meaning. Semantic
maps can be developed individually, in small groups, or as aTess. may be many
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drafts of semantic maps as students negotiate meaning and placement of vocabulary.

After ascertaining that the information on a semantic map is correct, teachers can utilize

them for review purposes. Have a completed semantic map baateor on an

overhead. While looking at the visual, have LEP students verbalize the information in
statement f or m. ATher e daconeplete andinckniplete.s o f me
There are four stages i n a coegntnet e met ami
exposure, LEP students will be able to focus explicitly on content without thinking about

correct grammatical structure. On a subsequent day, have the LEP studenttrrect

the chart from their collective memories. Fill in the informatiothenboard or overhead

as they give their responses. Then, scaffold the information. As they watch, erase all of

the four stages (for example), but leave the first letter. Ask for a volunteer to tell you the

stages. Then erase the four stages completddyfoAgolunteers to give you the answers.

Continue deconstructing andeenstructing the semantic map, forcing students to use

their memories to fill in the information until it is learned. On another day, ask the

students to write a paragraph about tleamorphosis of insects. They can first re

construct the map and use the map as a scaffold for their writing. In this way, the
studentsdé writing can be used as an i nform
academic writing ability.

7. Use a varigtof modes of instruction.

o Design multisensory lessons (visual, auditory, tactile, kinesthetic).

0 Use visuals whenever possible to reinforce auditory instruction (i.e., charts,
graphs, manipulatives, diagrams, models, real objects).

0 Use manipudtives as a reading and writing strategy to scaffold instruction.
Manipulatives can be Cuisenaire rods, pipe cleaners, beans, markers, or any
tangible item that can be used to represent ideas. Have students work in small
groups to represent the main idefia reading, a section of a chapter in a science
textbook, for example, or an important historical document, by using
manipulatives. In doing so, students will have to use oral language to negotiate
meaning and to agree on ways to represent meaning.ddasulary will be used
naturally throughout the process. Misconceptions may be clarified as well.
Students will have to use critical thinking skills to analyze and then build a
representation of their understanding of the reading. When groups are finished,
have each group verbalize their final representations. As each group discusses
their product, LEP students will have read, listened, analyzed, discussed, and
thought about each main idea while recycling related concepts and vocabulary.
Take adigitalphatgr aph of each groupébés product.
students paste the photograph of their representation into a word processing
document. Then have the students label parts of their final product if necessary.
Have students fpresent the main idea$ the reading by using the photographs
as the basis of a writing assignment. Having students write a paragraph or essay is
another way to assess the Lae&facsstsudent s
well as their academic writing ability.

o] Design hadson activities that make all students active learners. Use Reciprocal
Teaching (Herrell, 2000; Peregoy & Boyle, 2005; Orlich, Harder, Callahan,
Trevisan & Brown, 2004; Ruddell, 2006), which involves gigstep procedures
that allow students to becomesponsible for teaching and learning.
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0 Vary groupings throughout the lesson (i.e., independent work, pair
work, smallgroups, whole class).

o0 Vary the participants according to English language proficiency when
assigning pair work or group work. Atrtes, pair LEP students with
native Englishspeakers. At other times, pair LEP students with other
LEP students. Assess tthgnamics of the different groups and monitor
the activities.

o0 Use reallife problemsolving situations to teach new concepts.

0 Make interdisciplinary connections whenever possible.

8. Modify speech
o Enunciate clearly and slowly without speaking louder.

Pause between sentences or thought groups.

Use gestures and visuals to help clarify the message.
Avoid using idoms and slang words.

Use key words frequently.

Repeat, rephrase, and paraphrase.
When LEP students speak, focus on t
than theigrammatical skills and pronunciation. Respond by modeling
the proper grammaticédrm rather than overtly correcting their
mistakes.

(0]
(0]
(0]
(0]
(0]
(0]

9. Teach organizational skills
o Demonstrate how to read a textbook. Point out the aids embedded in text
books:chapter and section headings, the vocabulary in bold, the
reading guides angbcabulary seabins, the illustrations and charts, the
glossary, indices, arappendices.
0 Teach students how to organize notebooks and binders and record
homeworkassignments as well as scores on quizzes and tests.
Teach mnemonic devices that assist memorizingeobn
Teach study and tesking skills.
0 Teach notaaking skills. For beginner LEP students, copying notes is an
effective way to begin learning writing conventions.

O O
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Section6
Assessment

Federal Legislative Requirements

Title 1, Part A, d theNo Child Left Behind Act of 20INCLB) requires that states:

1 assess the proficiency in mathematics and reading of all students in grades 3
through 8 and once in high school [Sec. 1111(b)(3)(C)(V)(D];

1 beginning in 20072008, assess the proficiendyadl students in science at least
once in elementary school, once at the middle level, and once at the high school
level [Sec. 1111(b)(3)(C)(v)(IN)]; and

1 ensure that school divisions conduct an annual assessment of the English language
proficiencyofthe r LEP st udent s ndishkeguageon t he st ate
development (ELPstandard$§Sec. 1111(b) (7)].

Title 1ll, Part A, of theNo Child Left Behind Act of 20qNCLB) requires that states:

1 establish English language proficiency standards in the foundgegdomains of
speaking, listening, reading, and writing that are aligned with the state academic
achievement standards [Sec. 3113(a)(2)];

1 assure that school divisions annually assess in English LEP students who have been
in the United States for 3 or neoconsecutive years [Sec. 3113(3)(C)];

1 assure that school divisions annually assess the English language proficiency of all
LEP students [Sec. 3113(3)(D)];

Annual English Language Proficiency Testing

Show the student the pictures and say This is a pencil. These are books. This is also a pencil.
Pause and then say Which two pictures show pencils?

a b =

AMPI: Social & Instructional, AA1.3

Beginning with the 2002010 school year, all LEP students in kindergarten through grade
12 will be required to be assessed annually with an assessment that measures each of the
language domains of listening, sféng, reading, and writing. LEP students may not be
exemptedrom any portion of an annual Essessment.

On September 26, 2007, the Virginia Board of Education selected Assessing
Comprehension and Communication in English Sta8tate for English anguage
Learners (ACCESS for EL[} as the statapproved English languaglevelopment (ELD)
assessmeritl nf or mati onal Superintendent ds Memor an
2007).
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The ACCESS for ELLs is larggcale test that addresses the Englishdagg development
standardsind model performance indicators developed by the WIDA Consortium. ESOL
students are assessed on the each dbtindanguagelomains Listening, Speaking,
Reading, and Writing. The test is broken down by grade level chiBteK-K, 1-2, 3-5,

6-8, and 912 and tier for each grade level: A, B, and C. The following chart shows how
the different tiers map to the proficiency levels of the students.

(1 (2 © (4 ©

ENTERING BEG NG DEVELOPING EXPANDING
e — ———— s
| Tier B I
I Tier C

ACCESS for ELLs™
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To ensure students are tested correctly, teachers should carefully pick the tier that best
mat ches t he st ude nThéfsllowing chgrugives guidancecohtiec i ency .
selection and placement:

ACCESS for ELLs": TIER B
ACCESS for ELLs": TIER C

TIER B is most appropriate for English
language learners who:

= hawve language proficiency and some, but
not extensive, academic language proficiency
in English. OR

= hawve acquired some literacy in English.
though hawve not yet reached grade level
literacy

TIER C is most appropriate for English
language learners who:

» are approaching grade level in literacy and
academic language proficiency in the core
content areas, OR

= will likely meet the state’s exit criteria for
support services by the end of the
academic year

Thecounselor and ESOL teachsrould worktogether to determine tier levety
assessment on the ACCES®e school test coordinator shoulevelopa testing schedule
for administering the ACCESS for ELLs during the testing window.

Accommodations usually allowed on the SOL test are not allendde ACCESS, since

the goal is to asses English language proficieDoplly identified ESOL and special
educatiorstudents must follow the guidelines set forward in the ACCESS Test

Admi ni stratordés Manual as to what accommodat

EL D Assessment Administration
TheDivision Director of Testing (DDOTis responsible for ELD assessment
administration.The DDOT andTitle Ill Coordinator may jointly determine test dates and

schedules including makgp sessions, ensure that test materia@scaded correctly,
monitor the test administration, and ensure test security guidelines are followed.
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LEP Students with Significant Cognitive Disabilities

To meet the requirements of evaluating and reporting English language progress and
proficiency br all LEP students in Kindergarten through grade 12 as required undéo the
Child Left Behind Act of 2001he English language proficiency of LEP students with
significant cognitive disabilities should be assessadg the Virginia checklist for Limite
English Proficient (LEP) students with significant cognitive disabilities.

To obtain a copy of Th¥irginia Checklist for Limited English Proficient (LEP) Students
with Significant Cognitive Disabilitiesontacthe Division of Student Assessment and
School Improvement &tudent Assessment@doe.virginia.@o\by phone at (804) 225
2102.

The individual checklist should be used only for those LEP students with significant
cognitive disabilies for whom the IEP team and/or schbaked LEP committee
determine that the English language proficiency test cannot be adminisi&eedhecklist
should be maintained in the studentods
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Academic Assessment

All students, includig LEP students, enrolled in Virginia schools participate in SOL
assessments. Students may receive dioreeexemption from testing as outlined below.

Academic Achievement Assessment Requirements for LEP Students

Reading/LA | Writing Math Science History/
Grades 38 Grades 5 | Grades 38 Social Science
only and 8 only | and Alg. |
only
Level 1 1. VGLA 1. Useone 1. Plain English| No Exemption | 1. Use one time
Or time version of the exemptionon Virginia
2. SOL exemption in | SOL (grades3 | 1.Take SOL Studies or Civics &
grade8 8 and Alg 1) Economics test
Or Or 2. Take SOL Or
2. Take SOL | 2. Take SOL with testing 2. Take SOL
accommodation
Level 2 1. VGLA 1. Useone 1. Plain English| No Exemption | 1. Use one time
Or time version of the exemptionon Virginia
2. SOL exemptionin | SOL (gades 3 | 1.Take SOL Studies or Civics &
grade8 8 and Alg 1) Economics test
Or Or 2. Take SOL Or
2. Take SOL | 2. Take SOL with testing 2. Tale SOL
accommodation
Level 3 1. VGLA 1. Useone 1. Plain English| No Exemption | 1. Use one time
(VGLA only | Or time version of the exenptionon Virginia
for levels 3.0 | 2. SOL exemptionin | SOL (grades3 | 1.Take SOL Studies or Civics &
3.5 for grades grade8 8 and Alg 1) Economics test
3-5 and level Or Or 2. Take SOL Or
3.0- 3.3 for 2. Take SOL | 2. Take SOL with testing 2. Take SOL
grades €8) accommodation
Level 4 SOL 1. Useone SOL No Exemption | 1. Use one time
time exemptionon Virginia
exemption in 1.Take SOL Studies or Civis &
grade8 Economics test
Or 2. Take SOL Or
2. Take SOL with testing 2. Take SOL
accommodation
Level 5 SOL 1. Useone SOL No Exemption | 1. Use one time
time exemptionon Virginia
exemption in 1.Take SOL Studies or Civics &
grade 8 Economics test
Or 2. Take SOL Or
2. Take SOL with testing 2. TakeSOL
accommodation
First yearin | 1. Exempted 1. Use one 1. Plain English| No Exemption | 1. Use one time
US school from time version of the exemption on Virginia
assessment exemptionin | SOL (grades3 | 1.Take SOL Studies or Civics &
Or grade 8 8 and Alg. 1) Economics test
2. VGLA Or Or 2. Take SOL Or
Or 2. Take SOL | 2. Take SOL with testing 2. Take SOL
3. Take SOL accommodation

74




*No exemption is available fdEnd-of-Course SOL assessments.
What is the LEP Assessment Plaf

The LEP assessment pldacumend the particiption and accommodations of ESOL

students on the Standards of Learning (SOL) Assessments. An LEP committee which

includes 1) theaseloaananager , 2) the LEP studentdés cont
administrator or designee (e.g. school counselor or rgagecialist) should be formed to

determine how the LEP student will participate in the Virginia Assessment Program and
which, if any, accommodations are required.
also be invited to serve on the LEP committeepg#gible. Accommodations on the SOL

assessments must mirror the accommodations the student receives as part of their

instruction. If an LEP student is also identified as having a disability under the

Individuals with Disabilities Education Improvement AER004(IDEIA), P.L. 10517 or
isidentified as an fAotherwise qualified handi
Rehabilitation Actof 1973 eci si ons about the studentds par
IEP or 504 committee in collaboration witietLEP committee and documented in the

student 6s | EEPtesting plars musPFok eomplete and submitted to the

DDOT/ESOL Director bythe first week in Novembaeaf each school yearCaseload

managers must make sure the students are usingaites®modations in the classroom

throughout the year.

Overview of Exemptions from SOL Assessments Available to LEP Students

Content Area Available Exemptions on SOL Assessments

LEP students who have attended school in the United Statdeds
than 12 months may receive a otime exemption for the SOL
Readingest in grades 3 through 8. This guideline also applies t

Reading o ) L .
students arriving from Puerto Rico. No exemption is available fq
the Endof-Course SOReadingest.

. LEP sidents may NOT be exempted from the 3@dthematics
Mathematics
tests.
. LEP students may NOT be exempted from the &sidncéests.*
Science

LEP students in grades 3 through 8 may exercise -dimae
exemption from the SOHistory/Social 8encetests

(Virginia Studies or Civics & Economics tests). No exemption is
available for the Engf-Course SOHistory/Social Sciendests.
(Regulations Establishing Standards for Accrediting

Public Schools in Virginid VAC 2.31-30.G)

LEP students may exercise a etirae emption from the Grade 8
Writing SOLWriting test. No exemption is available for the EafiCourse
SOLWriting test.

History/Social Scieng

The followingWeb sitelists the assessment participation guidelines for LEP students as
described irLimited English Proficient Students: Guidelines for Participation in the
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Virginia Assessment Prografdpdate August 4, 20)4 The guidelines are available at
http://www.doe.wqinia.gov/testing/participation/lep_guidelines.pdf

Standards of Learning (SOL) Assessments by Content Area

Content Area SOL Assessments
Grades 3 through 8%

End-of Course (EOC)

Grades 3 through 8

Grades 3 through 8 Plain English Version*
EOC Algebra I

EOC Algebra I Plain English Version*
EOC Geometry

EOC Algebra IT

Grade 5

Grade 8

EOC Earth Science

EOC Biology

EOC Chemistry

Virginia Studies

Civics and Economics

EOC Virginia and US History
EOC World History I

EOC World History IT

EOC World Geography

Grade 8

EOC

Reading

Mathematics

Science

History/
Social Science

Writing

*The Virginia Grade Level Alternative (VGLA) Reading Assessment is available to LEP
students who meet the eligibility criteria. Refer to Table 1 on page 3.

Accommodations

LEP accommodations can include small group test administration, flexible testing

schedule, read aloud of test items in Estyliexcept on a Reading tastless specified in a

Dually Il denti f i)edaudicB/ersion of testamchadudt scribke & P
studentdos answer s. Each accommodati on has a
can be found on the Virginia Depasnt of Education website.

The LEP accommodation form is completed b
consult with the LEP committee. The stud
other information must be completed in the top portiomefltEP accommodation form.

Next to each testing subject area, the caseload manager will write the number of each
testing accommodation for which the committee has determined the student qualifies. Each
member of the LEP committee must sign every LEPmocodation form, and a copy is

given to the parent for review and signaturet i s t he casel oad manager
to inform all of the studentdos teachers,

y t
ent
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including specialists, of the accommodations to ensure that the student receives them
appropriately throughout the school year.

Summary of allowable accommodations on the SOLs for LEP students. For more
information regarding allowable accommodations refer td.iimited English Proficient
Students: Guidelines for Participation in the Virginia éssment Program.

Direct and Indirect Linguistic Testing Accommeodations for LEP Students

ACCESS for ELLs Overall
Score (Composite) Ranges

Content Area Code Testing Accommodation and Description 1.0 2.0 3.0 4.0 5.0

to to to to to
19 9 39 4.9 59

Direct Linguistic Testing Accommodations (refer to Appendix C for details)

Read-Aloud Test

H | M S W 10 » Tests are read (in English only) to the student. Must be L] ° [ ] v v
recorded or proctored.
. Audio Test
H M s w 1 » A pre-recorded (in English only) version of the test items. . . b v v
Read-Aloud Reading Test
R 14 * Reading test is read (in English only) to the student. Must be o o o o o
recorded or proctored. Student must meet specific criteria.
Audio Reading Test
R 15 * A pre-recorded (in English only) version of the Reading test o o o o o
items. Student must meet specific criteria.
H|M|R|s | w]| 17 |HBilingualDictionary o | o | o 0|0

e LFP students may use a word-to-word bilingual dictionary.

Dictation to a Scribe

w 25 « Dictation (in English only) to a scribe (short-paper component | v v v v
only). Must be recorded or proctored. Requires transcription.
English Dictionary The English dictionary is not
A\ s Writing Tests: permitted on the MC/TEI
MC = 2010 SOL- allowed on short-paper component for component of the Writing
H| M|R]| S 29 Grades 8 and EOC. (2010 SOL) test.
W = 2002 SOL-allowed on both components for EOC.
. e Non-Writing Tests: LEP students may use a general v v v v v
SP e
English dictionary.
M A Plain English Markematics Test o o o

+ Grades 3-8 Mathematics and Algebra I only.

Indirect Linguistic Testing Accommadations (refer to Appendix D for details)

Flexible Schedule

» Testing with breaks requires the test to be completed within
one school day;

H| M| R S w 1 + Multiple test sessions that involve testing over more than one v v v v v

school day require a paper/pencil test.

Multiple test sessions are not permitted on the short-paper

component of the Writing test.

Visual Aids
H| M| R S w 4 e Visual templates showing one word, sentence, line, or test v v v v v
item at a time (available with paper/pencil tests only).

Verbal Response

* Student responds verbally, points. or marks in test booklet to v v v v v
indicate a response. May need to be recorded or proctored.
Requires transcription.
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H The testing accommeodation 1s available for the History/Social Studies test.
M The testing accommodation 1s available for the Mathematics test.

R The testing accommodation 1s available for the Reading test.

S The testing accommodation is available for the Science test.

The testing accommodation is available for the Friting test. (MC: multiple-choice/technology enhanced item (TEI)
component. SP: short-paper component. Note: Paper/pencil Writing tests do not mclude TEL)

- The testing accommodation is not available for the content area.

The testing accommodation is recommended for LEP students if they possess the literacy skills necessary to use the

accommodation.
v’ The testing accommodation 15 available 1f 1t 1s specified in the LEP Student Assessment Participation Plan.
o Student must meet eligibility criteria to receive the testing accommodation. Refer to the testing accommodations guidelines

for the details regarding eligibilitycritenia (refer to Appendix C for details).

Testing formerly LEP students
Students who have met state exit criteria for exit are not eligible for SOL accommodations.
They must take the SOLs without accommodations/exemptions.
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